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Abstract
Gruber, Heidi Lynn Ed.D. The University of Memphis. December, 2016. Examining
Pre-Kindergarten–Grade 8 Teacher Practices and Perceptions Regarding Using Facebook and
Twitter for Parent–Teacher Communication. Dr. Deborah Lowther, Instruction and Curriculum
Leadership.
The purpose of this quantitative, descriptive, survey research was to examine pre-Kindergarten–
Grade 8 teacher’s perceptions regarding their preparedness, propensity, and felt value of using
Facebook and Twitter for parent–teacher communication. The 38 participants completed the
Teacher Presurvey, followed by an online instructional intervention, which was proven effective
in showing teachers how to use Facebook and Twitter for parent–teacher communication,
through Teacher Postsurvey data. Data from the Teacher Presurvey and Postsurvey were used to
examine three research questions. In the study, the researcher also investigated teacher
perceptions of the benefits of using social media, and solicited what they perceived to be the
greatest challenges regarding communicating with parents by using Facebook and Twitter.
The research was conducted through three research questions:
1. In what ways, if any, do teacher perceptions of using Facebook and Twitter to
communicate with parents change regarding preparedness and propensity to use the
tools, and value of using the tools?
2. What do teachers report as the greatest benefits of using Facebook and Twitter to
communicate with parents?
3. What do teachers report as the greatest challenges to using Facebook and Twitter to
communicate with parents?
Responses to Research Question 1 demonstrated, after participating in the intervention,
an overall shift in the participants’ perceptions to be more agreeable toward using social media
as a parental communication device. From the considerable shift after the intervention, the
iv

researcher identified the importance of teacher training and professional development for social
media implementation.
Research Questions 2 and 3, the benefits and challenges of using social media to
communicate with parents, also exhibited results that emphasized the importance of social media
training and professional development among teachers. In fact, the most commonly identified
challenges (i.e., safety concerns, privacy concerns, lack of access, and understanding) could be
addressed with proper training and professional development.
Ultimately, most teachers who participated in the research recognized the value of using
social media to communicate with parents. Although some challenges were associated with using
social media to communicate with parents, they did not block the overwhelming benefits.
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Chapter 1
Introduction
Parent–teacher communication has always been a critical need for school districts and
families. The No Child Left Behind (NCLB) Act of 2001 mandated that districts maintain
communication with all parents and engage them in activities that encourage student learning
and achievement (U.S. Department of Education [US DOE], Office of Elementary and
Secondary Education, 2004). The significance of parental involvement with their child’s
education and its effect on student achievement has been researched and confirmed (Bryant,
2000; Epstein, 2002; Henderson & Mapp, 2002). As school personnel explore and consider
strategies to fulfill mandated parent–teacher communication policies, many of them will go
beyond traditional forms of communications to include using technology such as emails,
websites, and social media tools (Williams, 2011). Using social media for parent–teacher
communication results in a more collaborative school culture increased family engagement, and
an overall stronger community buy-in (Dixon, 2012). However, in the same way that teachers are
skilled in the art of teaching, they also must be taught how to communicate with parents and,
specifically, how to use technology such as social media to build parent–teacher relationships
and involvement (Cox, 2012; Dixon, 2012; Hume, 2011; Mazza, 2013).
In this study, the researcher examined pre-Kindergarten–Grade 8 (pre-K–8) teacher
practices and perceptions regarding using technology and social media for parent–teacher
communication. The researcher investigated whether participating in an instructional
intervention that was focused on using social media for parent–teacher communication would
change the teachers’ perceptions or propensity toward communicating with parents via social
media.
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Statement of the Problem
The potential impact of social media on pre-K–12 school communication is
unprecedented. The use of technology with social media to enhance parent–teacher
communication can improve the experience for parents, teachers, and most importantly students.
Social media offers the opportunity for expedient communication that can be shared with many
parents or stakeholders at once and yet can provide a sense of intimate communication
(Porterfield & Carnes, 2012). With approximately 50% of all American Twitter users sending
children to elementary, middle, or high schools, educators are experimenting with how social
media might be useful in communicating between home and school (Smith, 2011). According to
Flemming (2012),
Interest among school leaders in using digital tools to connect with parents in new and
more cost-effective ways is rising across the country, educators say, in efforts to save
staff time, ease language barriers through translation services, and provide opportunities
to reach more parents than ever before, no matter their socioeconomic status. (p. 1)
More specifically, Flemming (2012) said that “through Twitter feeds, Facebook pages,
and text messages sent in multiple languages, school staff members are giving parents instant
updates, news, and information about their children's schools” (p. 1). Additionally, social media
technology provides teachers with the ability to increase communication between them and their
students’ parents, which is essential to student success (Patrikakou, 2008). However, a key
concern is the lack of knowledge that teachers possess regarding social media generally and
using social media to communicate with parents specifically (Cox, 2012; Mazza, 2013).
Research Purpose and Questions
The purpose of this study was to examine teacher use of Facebook and Twitter to
communicate with parents, and the effect of completing the online instructional intervention,
Using Social Media to Increase Parent–Teacher Communication, on pre-K–8 teachers’
2

perceptions of being prepared to use social media and their propensity to use them to
communicate with parents. In the study, the researcher also investigated teacher perceptions of
the value and benefits of using social media, and solicited what they perceived to be the greatest
challenges regarding communicating with parents by using Facebook and Twitter. The following
research questions guided data collection and analysis.
After completing the Using Social Media to Increase Parent–Teacher Communication
intervention, the researcher asked the following research questions:
1. In what ways, if any, do teacher perceptions of using Facebook and Twitter to
communicate with parents change regarding their preparedness and propensity to use
the tools, and their felt value of using the tools?
2. What do teachers report as the greatest benefits of using Facebook and Twitter to
communicate with parents?
3. What do teachers report as the greatest challenges to using Facebook and
Twitter to communicate with parents?
Significance
Several areas of significance were found for this research study. First, the results
identified the types of technology used by the participating teachers to communicate with parents
and how frequently the teachers used each tool. Through the completion of the intervention, the
participants gained a better understanding of how to use social media to communicate with
parents and the benefits that they could provide. Additionally, the study findings will help to
inform administrators, designers of professional development, and other researchers. For
example, the study findings included teacher-identified challenges to using Facebook and
Twitter, which will enable specific, targeted interventions to address teacher concerns.
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Locally, the study is significant because, in western New York State, the need for this
research is evidenced on a daily basis; here educators are consistently faced with the difficulty of
trying to communicate with parents. The study findings will provide teachers with the knowledge
and information necessary to communicate with parents using social media and perhaps will
facilitate easier communication. To that same end, Harris and Goodall (2008) found that school
districts must conduct research to determine what new methods of technology could be used to
achieve specific educational goals such as effective parental communication.
The communication tools being studied are also significant because Facebook and
Twitter are very popular among the general population, and their use continues to grow.
Specifically, according to Duggan, Ellison, Lampe, Lenhart, and Madden (2015), “71% of
Internet users are on Facebook and 23% of online adults currently use Twitter” (p. 1). The new
knowledge generated from this research will also shed light on the potential value of using social
media as a method of communication for teachers to communicate with parents.
Definition of Terms
The following definitions used throughout this study are defined as follows:
Parental Involvement
Parental involvement is defined as the condition under which parents participate in their
child’s education (e.g., assisting with homework, encouragement of their child, etc.) and school
events (e.g, PTA functions and volunteering for various school activities; Balli, Wedman, &
Demo, 1997). Similarly, Kohl, Lengua, and McMahon (2000) defined parental involvement as
(a) direct contact with teachers, (b) parent actions at school, and (c) parent actions at home. The
most widely recognized definition of parent involvement that of Epstein (1995a), who defined
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parental involvement as “communication between school personnel and parents about their
children” (p. 703).
Parent–Teacher Communication
Parent–teacher communication refers to the intentional and unintentional direct
communication with parents from teachers, schools, and districts, and to the second-hand
communication from their child (Walters-Parker, 2001).
Electronic Communication
Electronic communication refers to using any form of electronic media to communicate
(Shannon, 2012).
Social Media
Social media are the social networking that occur via websites or computer applications
that enable users to share, communicate, and exchange information (Wise & Shorter, 2014).
Facebook
Facebook is a social networking Web platform that allows registered users to create
profiles and applications, upload photographs, and communicate through the platform, among
several other functions.
Twitter
Twitter is an online social networking service that one can think of as a microblog that
allows users to publish short (140 characters maximum) posts to the Web, which are referred to
as tweets.
Propensity
The term propensity refers to a teacher’s willingness to use Facebook or Twitter as a
parent–teacher communication tool.
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Preparedness
The term preparedness is used to quantify a foundational understanding of how to use
Facebook and Twitter as a parent–teacher communication tool.
Value
According to Dictionary.com, value is how one regards the importance, worth, or
usefulness of a thing, therefore, in this context, how a teacher regards the importance, worth, or
usefulness of Facebook and Twitter as parent–teacher communication tools.
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Chapter 2
Literature Review
In this chapter, the researcher provides a review of relevant literature whose authors
examined pre-K–8 teacher practices and perceptions regarding using technology and social
media for parent–teacher communication. The review is focused on five key topics that were
derived from the research questions:
1. Parent–teacher communication in pre-K–8 schools.
2. Use of social media for parent–teacher communication.
3. Teacher perceptions of using social media to communicate with parents.
4. Benefits of using social media for parent–teacher communication.
5. Challenges of using social media for parent–teacher communication.
Parent–Teacher Communication in Pre-Kindergarten–Grade 8 Schools
Parent–teacher communication has long been recognized as a critical need for student
success. Evidence of this need is seen in current and past legislation from more than 50 years
ago. The Elementary and Secondary Education Act (ESEA) of 1965 included the following
section regarding parental involvement:
(d) SHARED RESPONSIBILITIES FOR HIGH STUDENT ACADEMIC
ACHIEVEMENT. As a component of the school-level parental involvement policy
developed under subsection (b), each school served under this part shall jointly develop
with parents for all children served under this part a school–parent compact that outlines
how parents, the entire school staff, and students will share the responsibility for
improved student academic achievement and the means by which the school and parents
will build and develop a partnership to help children achieve the State’s high standards
(Sec. 1118, p. 81).
More recently, the NCLB Act (2002) mandated that school district personnel reach out
and communicate with all parents and families and that they incorporate them in activities that
encourage student involvement and achievement (US DOE, Office of Elementary and Secondary
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Education, 2004; National Education Association [NEA], 2008; Robinson & Volpe, 2015). To
further the parental involvement goal, the NCLB Act (2001) also established special programs
with parental involvement as a key objective to close the achievement gap (Sadovnik, O’Day,
Bohrnstedt, & Borman, 2013). The legislative interest in parent–teacher communication was also
a critical component of President Barack Obama’s “Race to the Top” educational program
(McNeal, 2014). The significance of parental involvement in schools is undeniable; moreover, its
effect on student academic achievement has been researched, examined, and confirmed (Bryant,
Peisner-Feinberg, & Miller-Johnson, 2000; Epstein, 1998, 2002; Fan & Williams, 2010;
Henderson & Mapp, 2002; Kraft & Dougherty, 2013; Kraft & Rodgers, 2014; O’Donoghue,
2014).
Benefits of Parent–Teacher Communication
The focus on parent–teacher communication in both educational practice and legislation
has been primarily motivated by the benefits of academic achievement. According to WhichardBond (2013), “Communication is the foundation for home-to-school partnerships” (p. 12). This
idea has been researched over the years and researchers have continuously demonstrated that
parental communication is crucial to a student’s success in school (Billingham & Kimelberg,
2013; Epstein 2002; Harris & Goodall, 2007; Hilgendorf, 2013; Jeynes, 2011). The key benefits
of parent–teacher communication and involvement are improved academic performance,
increased motivation, improved behavior, and attendance.
Improved academic performance. Henderson and Mapp (2002) examined multiple
studies to identify specific ways children benefit from parental involvement. They revealed that
the key advantages of improved grades and test scores, homework completion, higher graduation
rates, and increased postsecondary school enrollment (Henderson & Mapp, 2002). Similarly, in a
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meta-analysis of 51 studies, Jeynes (2007) revealed that “parental involvement positively
affected all of the academic variables studied, including grades and scores on standardized tests”
(p. 13).
Louis, Leithwood, Wahlstrom, and Anderson (2010) conducted a 2-year study that
involved 180 elementary, middle, and secondary schools in 43 school districts across nine states.
Among the factors investigated was the impact of parent involvement on student achievement.
Survey data were collected from 8,391 teachers and 471 school administrators, while interviews
were conducted with 581 teachers and administrators, 304 district level informants, and 124 state
personnel. Louis et al. (2010) revealed, “A good deal of evidence supports the popular view that
parent involvement has a strong bearing on student achievement” (p. 9). They also found “that
where teachers perceive greater involvement by parents, and where teachers indicated that they
practice shared leadership in their schools, students achievement is higher” (p. 9). November
(2010) showed agreement, stating,
The research on the importance of parent involvement is well supported for student
learning and has been well documented for decades…Yet traditional school does not
provide enough opportunities to link students with their families in the midst of hectic
everyday schedules. (p. 37)
Increased motivation. The benefits of parental involvement are not limited to improved
academic performance. However, certain components of the parental involvement benefits are
not as easily identified or quantifiable as improved academic performance. One of the
components is student motivation, which relates to the students' desire to participate in the
learning process (Clinkenbeard, 2012; Lumsden, 1994). An increase in student motivation has
been associated with the parent’s positive attitude toward school (Brooks, Bruno, & Burns, 1997;
Epstein, 2002; Henderson & Mapp, 2002; Jeynes, 2012).
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Al-Alwan (2014) conducted a study that involved 671 Grade 9 and 10 students to explore
the relationship between parental involvement and motivation. Al-Alwan demonstrated that a
direct correlation existed between the parent’s interests in their child’s education and the
student’s interest (or motivation) to succeed in school. Therefore, the combination of positive
support and communication from home and school enhance a student’s overall motivation.
Improved conduct. Intertwined with the benefits of parental involvement and
communication are improved student conduct, which encompasses behavior and attendance
(Epstein,

2002; Henderson & Mapp, 2002; Jeynes, 2012; Kraft & Rodgers, 2014). El Nokali,

Bachman, and Votruba‐Drzal (2010) conducted at the National Institute of Child Health and
Human Development a study of early childcare and youth development by examining 1,364
students’ behavior and social skills in Grades 1, 3, and 5. From their results, El Nokali et al.
suggested that parental involvement improved student behaviors and had a positive impact on
student social skills.
Increased attendance. In addition to improved behavior and social skills, another benefit
of parental involvement is an increase in student attendance (Kraft & Rodgers, 2014; McConnell
& Kubina, 2014; Wilder, 2014). According to Powell (2012), “The parent–school relationships
and the support they provide are a crucial part of addressing attendance issues” (p. 20). In
addition, Epstein and Sheldon (2002) stated, “Families are now being recognized as an important
influence on student attendance and an important resource for decreasing truancy and chronic
absenteeism” (p. 309). Furthermore, Thigpen and Freedberg (2014) found that, when students are
supported at home and at school, the dual support provides them with a sense of more selfconfidence, they perceive school as more important, and they ultimately attend school more
often (p. 7).
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Epstein and Sheldon (2002) conducted a longitudinal study of 39 schools seeking to
examine methods of increasing attendance through specific family–school involvement
activities. Epstein and Sheldon identified in the schools a number of attendance strategies;
among the most successful were assigning a specific person for parents to contact and further
increasing parent communication. It was determined that communication with parents improved
attendance for a variety of students stemming from different socioeconomic backgrounds.
Ultimately, Epstein and Sheldon (2002) found that “elementary schools that effectively fulfill
this obligation (communicating with families) with all families (e.g., families who do not speak
English at home and families whose students have serious attendance problems) make significant
gains in attendance” (p. 315). Nevertheless, although parent–teacher communication can result in
key student benefits, barriers to achieving successful parental involvement also exist.
Barriers to Parent–Teacher Communication
If parent–teacher communications were easily achieved everyone would be doing it, and
likely they would all be enjoying the positive academic impact; however, several barriers exist to
parental communication. Frequently, the barriers encountered in parental communication include
socioeconomic status, time, culture, and past educational experiences (Ellis, Lock, & Lummis,
2015; & Jeynes, 2011).
Socioeconomic status. Parents who have higher levels of income often have more
opportunity and liberty to participate in their child’s education and to communicate with the
teachers, than do the parents who have a lower income (Chavkin & Williams, 1989; & Ratcliff &
Hunt, 2009). This distinction is reinforced because lower-income parents tend to have less
flexible work schedules, multiple jobs, lack of childcare, and unreliable transportation (Williams
& Sanchez, 2012).
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In addition, families who have a lower socioeconomic status might have difficulty
obtaining the necessary learning resources for their children (Wanat, 2010). Whereas, families
with a higher socioeconomic status more frequently have access to the appropriate learning
resources and are better able to prepare their children for school (Memon, Joubish, & Khurram,
2010). Furthermore, despite the evidence that children benefit when parents and teachers work
together and communicate, many teachers of students who come from lower income families
express concern for the poor levels of parental involvement (Eccles & Harold, 1993; Johnson,
2011; Knopf & Swick, 2007).
Time. A common barrier to parental involvement is a lack of time. Parents report work
and time as the primary barriers to participating in their child’s school, and report more
specifically lack of paid leave, an inflexible schedule, and having to work multiple jobs that
result in them not being able to take time off to be involved in their child’s education (Aikens et
al., 2010; Archer-Banks & Behar-Horenstein, 2008; Finigan-Carr, Jones, Copeland-Linder,
Haynie, & Cheng, 2014). Fairbank, Maslin, Maullin, and Metz (2013) reported similar findings
in their survey of 1,003 California parents, identifying lack of time as the Number 1 barrier and
work schedule as the Number 2 barrier to their involvement in their child’s school.
Culture. Students of different cultural backgrounds are brought together in the schools of
America. In the same way that those cultures value aspects of their lives differently, whether
family, traditions, etcetera, they also value education differently (Crea, Reynolds, & Degnan,
2015). Cultural barriers are not limited to how education is valued; but typically involve
communication difficulties such as the inability for parents to assist their children with
homework assignments written in English or communicating with teachers who do not speak
their native language (Auerbach, 2010). The inability of parents to communicate might also
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make them more reluctant to become involved in their child’s education (Ryan, Casas, KellyVance, Ryalls, & Nero 2010; & St. George, 2010). If the parents’ primary language is not
English, they might also have trouble discussing their concerns with school administrators or
even scheduling a meeting with their child’s teacher (Turney & Kao, 2009). This discomfort with
communication is not limited to the parents; teachers might also avoid communication with
parents of different cultures, as Ozturk (2013) summarized, “One of the reasons why teachers
avoid communication with parents from different culture is that they do not have any idea about
cultural differences in nonverbal communications” (p. 15).
Past educational experiences. The personal educational experiences of parents might
also influence their level of involvement in their child’s school. For example, parents might have
had a negative experience while they were attending school and might be hesitant to
communicate with educators (Murray et al., 2014). Although Kraft and Rogers (2014) found that
many parents view increased parental support as a priority, typically, the desire to increase
parental involvement is not sufficient to overcome the barriers from past educational
experiences.
Parent–teacher communication is a key component of student success (Patrikakou, 2008).
Unfortunately, parents and teachers often encounter barriers to communication. When parents
and teachers communicate well with one another, they are able to support student learning
together (Lekli & Kaloti, 2015). As such, communication between home and school is vital.
However, parents and teachers do not always have opportunities for interaction (Digital Promise,
2014, p. 1). As school personnel explore and consider new methods and strategies for increasing
parent communication, the barriers and the methods of overcoming them must be considered.
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Methods of Parent–Teacher Communication
From the evidence and marked positive impact that parental involvement and
communication can have on children, schools, families, and communities, should make a
concerted effort to motivate parents to become more involved in their child’s education (Mills,
1994; Redding, Murphy, & Sheley, 2011). Parental communication is an important component of
student success (Devgun, 2012). It is imperative for teachers to have contact with their students’
parents to convey progress, homework, assignments, and lessons, among other pertinent
information (Bennett-Conroy, 2011; Cheung & Pomerantz, 2012; Epstein, 2002; Harris &
Goodall, 2007; Henderson & Mapp, 2002; Kraft & Rodgers, 2014; Tolbert, 2014).
The communication between parents and teachers does not necessarily need to be a
scheduled parent–teacher conference or formal communication. Instead, even informal
communication between parent and teachers is connected to increased student achievement
(WestEd, 2014). Furthermore, parents are receptive to the communication from teachers. In a
survey of approximately 50 school districts within 22 states and 43,410 respondents, the National
School Public Relations Association (2011) found that the majority (43,110) preferred to have
information delivered to them via electronic means. Specifically, they preferred to have it
delivered by email, in e-newsletters, on websites, and via online parent portals. As HooverDemsey and Walker (2002) stated, “A strong and positive family–school communication enables
all parties—teachers, parents and students—to gain a shared understanding of school goals,
individual student learning needs and strengths, and effective home support strategies for
students’ school achievement” (p. 6). However, parents and teachers do not always have
opportunities to interact (Warldlow, n.d., p. 1). As school personnel explore and consider adding
new methods and strategies to traditional parent–teacher communications, more teachers have
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turned to digital communication media such as emails, websites, and various communication
programs (Blankley-Williams, 2011).
Traditional parent–teacher communication. Traditional methods of communication
involve the teacher communicating with the parents through written, paper-based information
that is sent home with their child, as well as oral communication through phone calls and face-toface meetings. The most typical traditional methods that teachers use to communicate with
parents are individualized teacher notes, report cards, school bulletins, class or school
newsletters, in-school parent–teacher conferences, and take-home folders of student work
(Kosaretskii & Chernyshova, 2013; Mitchell, Foulger, & Wetzel, 2015). These traditional forms
of communication, and their impact, have changed very little over the years.
The traditional forms of communication are not necessarily ineffective, but they are
certainly not ideal (Decker & Decker, 2003). Often, these forms of communication will require a
commitment from both the teachers and parents that might be difficult to fulfill because of their
schedules. Likewise, teachers have proven capable at using broad forms of traditional
communication (e.g., newsletters, calendars, and correspondence), but these forms of
communication fall short of interpersonal connection. Without that interpersonal component,
they are considered less effective in connecting with the parent or altering their attitude (National
Middle School Association, n.d.).
Digital parent–teacher communication. Early use of digital communication between
parents and teachers included voicemail, email, and school websites (Bauch, 2000; BlankleyWilliams, 2011; Lewin & Luckin, 2010; Zisow, 2002). Koch (2010) found that 85% of the 153
parent participants believed electronic communication was the “most convenient way to
communicate with the school” (p. 89). Furthermore, most parents are interested in using
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technology tools to improve parent–teacher communication (SchoolWires & Project Tomorrow,
2013). Common digital tools used for parent–teacher communication include student information
and learning management systems, blogs, email, and classroom websites. Use of social media is
discussed in the next section.
The shared desire between teachers and parents to connect and improve communication
also resulted in the development of student information systems and learning management
systems such as Blackboard and Infinite Campus, among many others, that support digital
sharing of student academic information with parents (Nasser, Cherif, & Romanowski, 2011).
Unfortunately, these systems are often expensive and difficult to implement (Nagel, 2012). They
also require the parent to log into an additional program or website to receive the
communication. According to Nagel (2012), 77% of teachers felt these programs “did a poor job
of creating an educational community between students, parents and teachers” (p. 2), and 87%
felt they “provided poor access to parents” (p. 2).
In addition to the parent–teacher communication programs, school districts and teachers
also use blogs to communicate with parents. Blogs act as a classroom message board to connect
with parents by allowing them to learn about their child’s activities, and in some cases also to
provide input (Blogbasics.com, 2016). SchoolWires and Project Tomorrow (2013) found that
nearly 30% of parents wanted a classroom blog or teacher website so that they could review their
child’s activities (p. 14).
Thompson (2008) determined that using email, in addition to a classroom website,
offered both a convenient method for posting information and for reaching out to parents. The
classroom websites could provide daily assignment information and updates regarding classroom
activities. SchoolWires and Project Tomorrow (2013) found that, “for many schools and
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districts, using digital tools represents a way to both engage and communicate with an
increasingly diverse set of parents” (p. 5). As more individuals turn to social media for personal
communications, a transition from email and classroom websites to social media like Twitter and
Facebook is emerging (Gannod & Bachman, 2012).
Using Social Media for Parent–Teacher Communication
Social Media is defined as using Web-based technologies to transform one-way
communication into an interactive online dialog (Dixon, 2012). Social media has grown in
unprecedented manner since their inception and they have evolved into several formats,
including blogs, e-newsletters, multimedia hosting sites, online survey tools, and social networks
such as Twitter, Facebook, LinkedIn, YouTube, Pinterest, and others. Most of these tools serve a
different purpose, but all fall under the heading of social media. Thus, according to Surry (2010),
social media is “a variety of networked tools or technologies that emphasize the social aspects of
the Internet as a channel for communication, collaboration, and creative expression, and is often
interchangeable with the terms Web 2.0 and social software” (p. 187).
In addition, Duggan et al. (2015) revealed that 74% of 1,597 adults with Internet access
used social networking sites. The increased use of cell phones has made social networking even
more accessible, for 40% of cell phone users reported that they access social media, such as
Facebook and Twitter, on their phones (Duggan & Smith, 2013). As the ease of digital
communication grows, social media is a viable option for teachers to contact and reach out to
parents in the same platforms they likely already use (Williamson & Johnston, 2012).
Therefore, parental communication (the lack of it) is a significant concern in education;
especially in low-income-high-poverty school districts that must be addressed—and several
researchers have found that using social media is the most cost-effective and logical method to

17

reach parents (Bird, 2006; Dixon, 2012; Hinrichs & Wankel, 2011; & Joosten, 2012). Over 16
years ago, Bauch (2000) recognized that email and digital forms of communication would
revolutionize the method of parent–teacher involvement.
The availability and use of social networking is at a high level; therefore, November
(2010) stressed that schools must begin to develop and accept alternative means of
communication, including social media, to provide the family–teacher connection. However,
schools are often still functioning under policies that completely ban using social media
applications in schools in an effort to “protect” the children from these programs or the potential
distraction from academics (Ferriter, Ramsden, & Sheninger, 2011; Lin, Homman, &
Borengasser, 2013; Willard, 2006). Rather than completely banning using social media, an
option for schools is to develop acceptable use policies (AUPs). When developing AUPs, school
districts must follow the guidelines in the Children’s Internet Protection Act of 2009, which
requires schools to filter or block material that is harmful to minors (Bosco, 2011; Goldfarb,
Pregibon, Shrem, & Zyko, 2011). School districts must tailor AUPs to protect the children, but
not go so far as to block the benefits of this technology or be over inclusive on their filter
settings, resulting in policies stricter than the requirements of the 2009 Children’s Internet
Protection Act (Bosco, 2011; Bumgardner & Knestis, 2011; Goldfarb et al., 2011; & Stout,
2011a, 2011b).
Regarding teacher use of social media, MMS Education (2012) conducted a survey of K–
12 educators on social networking, online communities, and Web 2.0 tools. With the survey
results from 694 randomly selected educators and principals from across the United States, MMS
Education revealed that 85% of the respondents had some kind of presence on Facebook, with
80% of those reporting both personal and professional Facebook accounts. MMS Education also
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revealed that 39% of the educators had a presence on Twitter and 56% of them reported that that
their use of social media improved schoolwide communication with staff, students, and parents.
Teacher Use of Facebook to Communicate With Parents
For schools that have AUPs in place and recognize the significant role that technology
can play in education, teachers and students are already realizing the benefits (Cox & McLeod,
2014; Dixon, 2012). First seen as novelty, according to Whitaker and Fiore (2016), Facebook is
becoming a necessary tool for today’s teachers to communicate with parents. Teachers use
Facebook to contact parents, both in groups and individually to share homework assignments and
classroom notes (Pempek, Yermolayeva, & Calvert, 2009). Another benefit of using Facebook is
that teachers are able to reach parents in an immediate, yet economical manner as often as
necessary to advise them of school updates, news, interesting stories, and photographs, and any
pertinent announcements (Schachter, 2011). The Facebook pages of general school districts are
also used to reach large groups of faculty and staff, or the wider community (Freidman &
Friedman, 2013).
Teacher Use of Twitter to Communicate With Parents
Although Facebook might be more popular, the use of Twitter among teachers has not
been ignored. Like Facebook, Twitter is an educational parent–teacher communication tool that
is on the rise. In fact, Whitaker and Fiore (2016) found that, in the time it takes to read their 179page book, “at least five more teachers will open or begin using Twitter accounts” (p. 57). When
released, Twitter was initially used to follow athletes and celebrities; from there, it grew to a
prominent news source (Shockley, 2010). Soon after, teachers began to recognize the benefits of
using Twitter in their professional practice, which included parent–teacher communication
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(Herbert, 2012; Joosten, 2012; Porterfield & Carnes 2011; Williamson & Johnston, 2012;
Whitaker & Fiore, 2016).
The practical applications of twitter use to communicate with parents includes, tweeting
out assignments to both parents and students; providing websites for further lesson enrichment;
advising parents of their child’s progress and academic achievement, as well as notifying parents
of school events and activities (Kurtz, 2009; Sheninger & Larkin, 2012; Whitaker & Fiore,
2016). One example of using Twitter is at the Vista School District of California, where
Superintendent Vodicka, used Twitter to improve district wide communication with the parents
of 26,000 students (Fleming, 2012). Superintendent Vodicka’s twitter account gained over 3,000
followers and his posts exceeded 22,000 likes. The parent response was positive; therefore, more
than 60 administrators in his district created school-related Twitter (and Facebook) accounts, and
three-quarters of the schools were reported as having a social media presence to communicate
with parents (Fleming, 2012).
The use of Twitter and Facebook has become more commonplace and is often found to
be the first place that individuals will turn to obtain news and information. Accordingly, it is
recommended that educators use these same resources to report school news and important
information to parents (Larkin, 2012 & Sheninger, 2014). Furthermore, if districts need to
convey emergency information to parents, Twitter might be one of the most efficient methods
(Butler, 2010).
Teachers are a key factor in using social media to communicate with parents. It is
important to examine teachers’ preparedness to use social media, their propensity to use social
media, and whether they value using social media to communicate with parents.
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Teacher Perceptions of Using Social Media to Communicate With Parents
Teachers have varying degrees of familiarity with social media, and the gap is greater
regarding its use as a method of parent communication. In some cases, teacher’s lack of
familiarity with social media causes them to have a negative view of the applications themselves
and to perceive them as a waste of time or as a distraction, whereas other teachers understand
social media or recognize its utility and seek to embrace its use in education (Sheninger &
Larkin, 2012).
In an online survey involving 1,000 K–12 teachers, Harris Interactive and the University
of Phoenix Department of Education (2015) found that approximately 62% of the teachers
reported concerns and hesitation about social media an educational communication tool. When
educators and school leaders hear the words Twitter and Facebook, they often have “visions of
excessive socialization, wasted time, and meaningless conversations in the form of updates”
(Sheninger, 2014, p. 77). Teacher perceptions of the social media might be influenced by their
preparedness to use it, for the majority of teachers work in school environments that neither
support nor provide social media training or access (Estrada, 2009).
Teacher Preparedness to Use Social Media
The rate of advancement in technology and, in particular, social media platforms have
left a digital divide between younger and older teachers and administrators. While examining the
digital divide, Hume (2011) identified issues associated with the preparation of teachers to use
technology:
Teachers learning about technology need considerably more than a single workshop
where we are taught how to calibrate an interactive whiteboard or use a piece of software.
We need time and opportunity to talk and plan with colleagues . . . as well as ongoing
technical support. (p. 173)
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For teacher professional development to be effective, it must include training, practice,
reflection, and adequate time for implementation (Ferraro, 2000; Mitchell et al., 2015). However,
Grunwald and Associates, (2010) revealed that approximately half of the 783 surveyed teachers
did not believe their professional in-service training adequately prepared them to use digital
technology. Similarly, more than half of the 1,000 American educators (including 783 teachers
and 274 principals and assistant principals) surveyed did not believe that their preservice
programs adequately prepared them with technology and 21st-century skills (Grunwald &
Associates, 2010). When looking at preparing teachers to use social media, districts should
ensure professional development is a component of that implementation (Hume, 2011). Bull,
Hammond & Ferster (2008) recommended that the best way to enhance teacher preparation to
use social media is through using social media applications for the professional development.
According to McConatha, Penny, Schugar, and Bolton (2014), administrative support is also
critical because “administrators need to recognize the significance of social media, and the power
it has to support teachers, professional and personally as they adopt new pedagogies which better
address the needs of today’s students” (p. 62).
For teachers to feel prepared to use social media, they must be comfortable with the
technology, for as Kaleta, Skibba, and Joosten (2007) warned, a “lack of instruction, experience,
and familiarity with emerging technology can effect . . . the] perception of the experience”
(p. 16). Teachers must also be familiar with the social networking sites and the way that they
function so that they can troubleshoot various technical skills and knowledge if problems arise
while communicating (US DOE, Office of Educational Technology, 2016a). digedu (2014), a
digital education company, conducted a survey of 600 K–12 teachers from across the United
States to determine their use of technology in the classroom, and reported their levels of training.
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Of the teachers surveyed, 93% felt that technology had a positive effect on student engagement;
however, of that 93%, only 50% of the teachers felt they were supported with their use of the
technology and 46% felt they had insufficient training to use the technology (digedu, 2014).
These teachers reported that when technical issues arose or they had questions pertaining to how
to use the instruction, they did not have sufficient technical support to resolve these problems
(digedu, 2014). This is a significant reality that teachers often encounter when attempting to
incorporate technology into their educational practices, specifically into their communication
with parents. Without sufficient support or training, teachers might be reluctant to leave the
comfort of traditional forms of communication, despite the potential positive effects of using
technology for parent–teacher interactions (Moeller & Reitzes, 2011).
Teacher Propensity to Use Social Media
Propensity to use social media varies among teachers. Factors such as the digital divide,
misconceptions, and reluctance to adopt the technology of social media might negatively affect
teachers’ propensity to use social media. For example, teachers’ propensity to use social media
was shown to be associated with age differences, as Purcell, Heaps, Buchanan, and Friedrich
(2013) revealed in a PEW research study involving 2,462 teachers. Purcell et al. found that
teachers under Age 35 were more likely than those of Age 55 and older to be very confident with
using digital technology. Harris Interactive and The University of Phoenix (2015) also reflected
this reluctance to use social media in their survey of 1,000 full-time K–12 teachers, regarding
their use of social media in the classroom. Only approximately 18% of the teachers reported
using social media to communicate with students and parents, while 25% reported that they
planned to make it a part of their lesson (Harris Interactive & the University of Phoenix, 2015).
However, when teachers have an awareness of the utility of social media and are provided
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professional development coupled with the opportunity to use it to communicate, reflect, and
problem solve with other teachers, their propensity to use social media might increase (Dron &
Anderson, 2014; Mondahl & Razmerita, 2014).
As noted by Hendee (2014), “Teachers realize they need to be using more technology in
their classrooms . . . they just feel they need additional training to alleviate their concerns on how
to use it” (p. 1). The teachers must be given an opportunity for professional development on how
to use technology in their classroom, and specifically social media, to involve parents in their
child’s school (Mutch & Collins, 2012). A greater understanding of the technology will allow the
teacher to communicate more effectively with parents, while using that technology (Mitchell et
al., 2015).
Teacher Value of Using Social Media
The misconceptions associated with social media use in education, and its ability to be
used effectively to communicate with parents is certainly plentiful. However, the value of social
media is evidenced in US DOE’s (2010) National Education Technology Plan 2016, in which
the department recommended using technology, including social networks, to achieve “online
learning communities consisting of their students . . . and parents who desire greater participation
in their children’s education” (p. 41). Blazer (2012) elaborated,
Despite the efforts of many school districts to restrict using social networking, the U.S.
Department of Education’s National Education Technology Plan 2010 encouraged all
states and districts to experiment with social networks and other Web 2.0 technologies to
expand collaborative learning opportunities for students and create communities of
practice among educators. (p. 2)
Schmucki, Hood, and Meell (2009) surveyed more than 82,000 teachers and
administrators regarding attitudes, perceptions, and use of social networking applications, and
found that approximately 61% of them reported they had joined a social network and were more
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optimistic about using technology in education. Additionally, Schmucki et al.’s (2009)
predictions were founded on their study results:


As teachers continue to join social networks, and those in the younger end of the
digital divide become teachers, using technology in education will continue to
increase.



The need to address privacy concerns will need to be addressed. Likewise, parents
and teachers will need to learn to separate their private and professional social media
identities.



Training and professional development on the appropriate use of social networking
applications will continue to be necessary. (pp.12 –15)

Thus, Schmucki et al. (2009) concluded that teachers see the benefit of social media in
education and its ability to expand beyond mere communication. Similarly, Joosten (2012) found
that many educators realize the popularity of social media in everyday life, and can see the value
of using social media in their professional teaching practice.
According to Harris Interactive and The University of Phoenix’s (2013) online survey of
more than 1,000 full-time, K–12 teachers, a divide yet exists among teachers on the value of
social media in education. Although some teachers recognized the potential of social media in
education, 55% of the teachers did not see any value in social media and, in particular, its use as
a communication tool for parents was often attributed to concerns for potential conflicts,
inappropriate behavior, and distractions (Harris Interactive and The University of Phoenix,
2013).
Benefit of Using Social Media for Parent–Teacher Communication
Using social media in education has the ability to facilitate and enhance conversation
among administrators, teachers, faculty, parents, and the community (Dixon, 2012). By using
social media, those conversations will be more collaborative, more engaging, and develop a
greater “buy-in” from families and the community (Dixon, 2012). The most significant benefits
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of using social media for parent–teacher communication are the ability to build relationships,
accessibility and ease of use, real-time communication, improved communication accuracy, and
transparency.
Ability to Build Relationships
A significant benefit of using social media for parent–teacher communication is the
ability to build relationships. Porterfield and Carnes (2010) identified relationship building as a
benefit of social media. Building relationships are significant for educational leaders, and social
media is a very effective method of building those relationships. Social media engages parents in
the life of the school. Social media builds community. Porterfield and Carnes determined that
social media promotes community by inviting people to be part of the conversation. Where the
public is less trustful of schools, social media invites people in (Senger, 2013). As some forms of
social media continue to change, using social media tools continues to accelerate. Now the
expectation is that schools stay connected to their families and their community (Williamson &
Johnston, 2012). This consistent connection to parents and the community through social media
builds and develops those necessary relationships (Chairatchatakul, Jantaburom, & Kanarkard,
2012; Fleming, 2012).
Accessibility and Ease of Use
A primary benefit of using social media to communicate with parents is the ease of use
and the accessibility. In fact, social media is readily adopted among the general population
because of their access, flexibility, and convenience (Elkaseh, Wong, & Fung, 2016). BookLover
(2016) pointed out that social media use is not universal, but that Facebook is second, of all
websites in existence, “in web traffic, with over 890 million active users every single day” (p. 1).
Approximately, 72% of adults use Facebook and 62% of the entire adult population. Twitter is
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also a commonly used social media application. Approximately 23% of all Internet users, and
20% of the entire adult population, use Twitter (Duggan & Smith, 2013). Among personal users,
Facebook is the most visited site, and has the most consistent rate of postings (Abdelraheem &
Ahmed, 2015). The prevalent use of social media among the overall population is not lost on use
among the parents of pre-K–8 students.
Accessibility is not limited to the ability to access simply the social media; it also refers
to the cost associated with access. Social media such as Facebook and Twitter typically entail no
expense to the user (Drake, 2014). Likewise, school districts and teachers can access Facebook
and Twitter without incurring any expense (Warlick, 2011).
The popularity of Facebook and Twitter contribute to the ease of use. People are typically
familiar with at least one or the other, and if not, they have only a slight learning curve.
Individuals with at least an elementary level of computer understanding (i.e., can access the
internet and type) can use Facebook and Twitter to communicate. Social Media is user-friendly,
scalable, simple to use, and only requires an Internet connection to a computer or mobile device
(Fischer & Reuber, 2011; Pavelea, 2013).
Ability to Improve Communication Accuracy
All too often schools, parents, and families are left to verbal or paper second-hand
messages from their children, where vital information could be lost or not conveyed at all.
According to the National School Public Relations Association (2006),
No longer can an educator get by just slipping a monthly newsletter into the backpack
and ensuring that the local paper gets the sports schedule. In an age of instantaneous
access and 24/7 demand, schools must be able to manage the flow of information not
only from teacher to students sitting in a classroom, but also to parents at the workplace
and home. (p. 6)
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Pertinent communications meant for particular grade levels, classes, or groups might be
miscommunicated among parent groups or lost on ignored newsletters. Social media’s direct
communication capability surpasses the potential pitfalls of second-hand communication through
students (Baule & Lewis, 2012; DiJohn, 2015; Piper, 2012). The moment a teacher drafts a
message on social media, that message can be conveyed directly to the pertinent party through
both Facebook and Twitter. There are no “messengers”; instead, the teacher’s message is sent
directly to the parent. That teacher’s message is also conveniently left for the parents review at
their convenience. Teacher messages conveyed through social media are accurate at the outset,
according to their directness (Dixon, 2012).
Similarly, direct messages and accurate information also allow for information control
and management. Baule and Lewis (2013) stated, “Accurate communication and rumor control
have historically been time-consuming and expensive tasks for schools. Social media is an
inexpensive and efficient way for schools to effectively communicate with its parents and the
wider stakeholder community” (p. 26). Should it be necessary for school districts to contact
parents and convey particular information, social media provides a means to contact efficiently
those parents or particular groups and convey information.
Maintain Transparency
In addition to the accuracy, accessibility, and ease of communication provided by social
media, they also connect parents and families in such way that they overcome the perceived
disconnection between those entities. As Mazza (2013) determined, “By making public what
would otherwise be private, social media tools have knocked down previously existing walls
between home and school, allowing the culture of the school to become transparent to anyone
with an Internet connection” (p. 85). Typically, when a child is left at school, no connection
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exists between the school and the parent throughout the day, and the child is returned to home at
the end of the school day. The period in between in particular would be considered the “wall.”
This period is when an inherent disconnect exists between the school and the parents. This level
of communication connects parents to their child’s school directly, avoiding the
miscommunication, “phone-tag,” opposite schedules, and other potential “walls” that might arise
between the school and the home (Baule & Lewis, 2012).
Real-Time Information
In addition to the accessibility, transparency, and accurate communication, social media
provides also provides real-time communication. Once a message is sent via social media,
whether it through Twitter or Facebook, it can be instantly viewed (and responded to if
necessary; Rocco, 2013). Instances might arise throughout the school day that might require
parental notification; these could be related to behavior, assignments, or after-school
opportunities. Emergency information can also be conveyed to parents and the school
community that might not be received is communicated through phone or email (Holmes, 2011).
The ability for school districts and teachers to communicate information to parents and
families in real-time is invaluable. The scenarios as opportunities to use social media are just a
small portion of those occasions where teachers might use social media to contact and
communicate parents in real-time.
Challenges to Using Social Media for Parent–Teacher Communication
Using social media for parent–teacher communication is not seamless. Barriers exist that
typically arise while trying to implement social media as a method of parent–teacher
communication, and during the course of its normal use. The identified challenges of using social
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media for parent–teacher communication include overcoming misconceptions and unsafe
perceptions, school and teacher buy-in, lack of Internet access, and the digital divide.
A common challenge associated with using technology to communicate between parents
and students is the digital divide that separates those groups, who do not know how to use a
certain technology. Baule and Lewis (2012) pointed out that the primary challenge with the
“implementation of social networks in education is the lack of understanding of what social
networks can do for education” (p. 18). This lack of understanding also extends to “the
perception that social networks are time-wasting activities for teens and for those who are 30+
and still living in their parents’ basements is real in many communities among some decision
makers, and it is a true barrier to successfully using social networks in schools” (Baule & Lewis,
2012). These challenges are typically addressed using professional development and educational.
The more knowledge individuals have of the effective use of social media, and their potential,
the less likely they are to hold these misconceptions.
Safety Issues
Similar to the misconceptions about using social media, perhaps, the most significant
barrier is the need to address the concerns associated with student safety on the social media
networks (Baule & Lewis, 2012). More likely than not, the safety issue is the most significant
barrier that educators will experience in trying to integrate social media. Efforts to address the
safety issues often default to over-prohibitive restraints. For example, according to Baule and
Lewis (2012), “Ninety-three percent of adults own a cell phone and over 53% of adults in the
United States now have a social media account of one type or another; however, about two-thirds
of public schools ban student cellphones use” (p. 2). As of 2007, about 80% of school districts
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have some prohibitions about online chat and instant messaging. More than 50% prohibited any
access to social media in 2007 (National School Boards Association [NSBA], 2007).
In line with both of these barriers is the inclination of schools to block the Internet and
social media for a lack of understanding and outdated Internet usage policies. In a survey of 250
school districts, the NSBA (2007) conducted a study and revealed the following findings
regarding the schools:


84% had rules against online chatting in school;



81% had rules against instant messaging in school;



62% prohibited blogging or participating in online discussion boards at school;



60% prohibited sending and receiving e-mail in school; and



52% prohibited any social networking sites in school.

These are troubling figures according to the potential impact social media might have on
education, but they should enable educators to address the proper education and professional
development of teachers in social media.
Digital Divide
Web-based communications tools, such as social media, presume that families have
Internet access, but this is not always the case; families who lack Internet access will be unable
to communicate digitally. Recent data indicates that only 72% of households have broadband
access (Rideout, 2014), and this figure is significantly lower for families with incomes of less
than $25,000. However, mobile phones are playing an increasingly important role in providing
Internet access to Americans: 57% of American adults now use mobile phones to access the
Internet. In fact, low-income adults are the most likely to use a smartphone as their main access
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point to the Internet (Rideout, 2014). The presence and accessibility of Internet capable mobile
phones is an option for overcoming the lack of Internet access barrier (Makumba, 2013).
Time
Among teachers, a lack of time was commonly reported as an impediment to their social
media use (Kamalodeen, 2013). Teachers who have state reporting requirements and teaching
obligations are concerned with the time it might take to implement social media and learn to use
social media effectively (Drexler, Baralat, & Dawson, 2008). Most teachers are concerned with
the lack of time because they feel that developing instruction, which incorporates social media,
might be difficult; however, if they had the appropriate training, they could accomplish the task
in the same time that it typically takes them (Hur & Oh, 2012). Ultimately, teachers must be
trained to use social media effectively to develop curriculum, which effectively incorporates
social media, and not spend a considerable amount of extra time to use social media (Goldfarb et
al., 2011).
Lack of Teacher Buy-In
Finally, a less obvious barrier is the overall lack of involvement of teachers in the
technology use and planning for the school. The NEA (2008) determined that teachers believed
there was a lack of planning to incorporate technology into their classrooms. Typically, these
decisions to incorporate technology came from administrators who were focused on obtaining
the technology, but not necessarily implementing it (NEA 2008). Again, these matters should be
addressed at a schoolwide level through a comprehensive professional development strategy and
technology plan.
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Conclusion
Overall, the literature and research examined has demonstrated that American educators
are only at the beginning of the possibilities and opportunities that social media applications such
as Facebook and Twitter present for education. Educators must take the next step to encompass
the social networking applications such as Facebook and Twitter, the potential to increase
parental involvement and to overcome significant gaps and barriers typical among those efforts
are available. Moreover, the ability to use this technology to connect with parents in a costeffective method is capability for parents of all grade level students and, even at low levels of
technical sophistication, they can transform education and student’s academic achievement
(Bird, 2006; Edline, 2008). Joosten (2012) reiterated that educators would need training to use
social media tools effectively. Fortunately, most social media tools have a low learning curve
and the time and skill for training and support is minimal; nevertheless, they yet require hands on
training opportunities that can be an effective way for educators to learn how to use new
technologies (Joosten, 2012).
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Chapter 3
Methodology
In this chapter, the researcher describes the methodology used for the quantitative,
descriptive, survey research. Included are the research questions and a discussion of the research
design, site of research, participants, materials, instruments, procedures, and data collection and
analysis. The section concludes with an overview of limitations, delimitations, and biases and
subjectivities.
Research Questions
This study was guided by the following research questions. After completing the Using
Social Media to Increase Parent–Teacher Communication intervention:
1. In what ways, if any, do teacher perceptions of using Facebook and Twitter to
communicate with parents change regarding preparedness and propensity to use the
tools, and value of using the tools?
2. What do teachers report as the greatest benefits of using Facebook and Twitter to
communicate with parents?
3. What do teachers report as the greatest challenges to using Facebook and Twitter to
communicate with parents?
Research Design
In this study, the researcher used a quantitative, descriptive, survey research design. The
research design was selected because, as Knupfer and McLellan (1996) stated, “Descriptive
studies have . . . greatly increased our knowledge about what happens in schools and can yield
rich data that lead to important recommendations” (p. 1198). Additionally, Leedy and Ormorod
(2001) said, “Descriptive survey research involves acquiring information about one or more
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groups of people about their characteristics, opinions, attitudes or previous experiences by asking
them questions and tabulating their answers to learn more about a larger population” (p. 189).
Therefore, in this study, quantitative data were gathered with the researcher-developed, online,
Teacher Presurvey and Teacher Postsurvey that used Likert-scale items and open response items
to address the research questions.
Site of Research
The teachers were selected from two public schools in a western, New York district. The
district employs 830 pre-K–8 teachers who are 70% female and 30% male. Regarding the
ethnicity of the pre-K–8 teacher population, the majority identifies as White (72%) and the
largest minority group identifies as Black (25%), while approximately 8% of the population
identifies as Hispanic or Latino. The pre-K–8 teacher population ranges from Age 21 to 65 or
older. According to the state standards of the proposed district, 2015 data showed that four out of
five schools were failing. These disappointing results, coupled with a 55% graduation rate have
served as a stimulus for the district to build a strong commitment to supporting and increasing
parent–teacher communication and engagement. This commitment is seen in school policies,
activities, parent involvement and technology trainings, committees, and resources implemented
by the district. In particular, the district established a parent program that was focused on
Epstein’s (2002) six essential components of parental involvement.
Six Essential Components of Parental Involvement
Epstein’s (2002) six essential components of parental involvement are parenting,
communicating, volunteering, learning at home, decision making, and collaborating with the
community:
1. Parenting: Help all families establish home environment to support children as
students.
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2. Communicating: Design effective forms of school-to-home and home-to-school
communications about school programs and their children’s progress.
3. Volunteering: Recruit and organize parent help and support.
4. Learning at Home: Provide information and ideas to families about how to help
students at home with homework and other curriculum related activities, decisions
and planning.
5. Decision Making: Include parents in school decisions, developing parent leaders and
representatives.
6. Collaborating with the Community: Identify and integrate resources and services
from the community to strengthen school programs, family practices, and student
learning and development. (p. 393)
Under Epstein’s six types of involvement, teachers are provided a framework for
developing the parent–student–teacher partnerships. Epstein (2002) found that schools and
families must share the responsibility of educating and caring for the child in their care. To
ensure that a partnership exists among the parents, teachers, students, and school stakeholders,
the district provides teacher–parent workshops that are focused on the six types of involvement
and professional development opportunities for other topics that are related to parent–teacher
involvement (e.g., using technology for parent–teacher communication).
The technology used to support the parent program includes email, district-level social
media (Facebook and Twitter), and a parent portal that acts as a tool for parents and guardians to
become involved and to stay informed by enabling them to:


View their child’s transcript and grades,



View their child’s schedule,



Monitor their child’s attendance,



Communicate with their child’s teachers, and



Stay current with homework, projects, and deadlines.
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Unfortunately, although the technology and access is available to parents, availability
does not necessarily equate that it is used, for a local 2015 district report showed that less than
15% of the parents had connected to the parent portal and approximately only 10% had accessed
the social media (citation omitted to keep district identification confidential). The low level of
parent involvement, combined with the high level of district interest in using technology to
increase parent–teacher communication served as a support for selecting this proposed site of
research.
Participants
The participants for this research included 38 state-certified pre-K–8 teachers from two
schools in one school district. As shown in Table 1, differences existed in gender distribution
among the 38 participants, for the majority of them (73.68%) were women. Most of the
participants (approximately 74%) were Age 40 or younger; the mean age of all of the
participants was Age 36.1. A majority of the participants (28 of 38) were Caucasians (73.68%),
while four (10.53%) were African Americans, two (5.26%) were Hispanics or Latinos, and two
(5.26%) reported “other” ethnicity. When examining highest level of education reported, 36 of
the 38 had a master’s degree, and 10 of them (23.32%) reported a master’s degree plus 30
credits. The years of teaching were equally divided among the participants with 50% reporting
1–10 years of experience and the remaining 50% reporting 11–21 years of teaching experience.
Nearly 60% of the participants reported teaching in Grades pre-K–6, with five (13.16%) teaching
at the pre-K–2 level and 17 (44.74%) teaching Grades 3–6. The remaining 16 participants
(42.11%) reported teaching Grades 7 and 8.
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Table 1
Participant Demographics
Demographic
Gender

Variable
Men
Women
Age
Under 30 years
31–40
41–50
51–62
Ethnicity
African American
Caucasian–White (nonHispanic)
Hispanic or Latino
Pacific Islander–Native
Hawaiian
Do not wish to specify
Other 5.26% (2) Bi-racial and
Asian
Highest level of
Bachelor’s degree
education
Master’s degree
Master’s degree plus 30 credits
Doctoral degree
Years teaching
1–10 years
11–21 years
21 or more years
Grade level
Grades pre-K–2
currently teaching
Grades 3–6
Grades 7 and 8
Note. N = 38.

n
10
28
13
15
7
3
4
28

Percentage
26.32%
73.68%
34.21%
39.47%
18.42%
7.89%
10.53%
73.68%

2
0

5.26%
0.00%

2
2

5.26%
5.26%

2
26
10
0
19
19
0
5
17
16

5.36%
68.42%
23.32%
0.00%
50.00%
50.00%
0.00%
13.16%
44.74%
42.11%

Materials
The materials for this study included one instructional intervention: Using Social Media
to Increase Parental Communication. The intervention is a self-paced online unit created to
provide pre-K–8 teachers with a deeper understanding of how to communicate with parents
using social media (Figure 1). The materials were designed to be presented in two sections:
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1. What social media is and the benefits of communication; and
2. How to use social media, specifically Facebook and Twitter, to communicate
effectively with parents.
The primary goal of the intervention was to provide teachers with a sufficient understanding of
the social media that is available, and with how to use Facebook and Twitter to strengthen the
parent–teacher connection and to encourage parent–teacher communication. The instructional
intervention took approximately 30–40 mins to complete and includes practice activities that
simulate real classroom examples.

Figure 1. Using social media to increase parental communication home page.
The instructional design model used to design the instructional intervention was the
Morrison, Ross, Kalman, and Kemp (MRKK; 2013) model. The MRKK (2013) model is
considered a holistic learner approach to instructional design because it examines multiple
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factors of the overall environment and provides for continuous revisions and modifications to
ensure better participant attainment of intended performance outcomes.
The MRKK (2013) model begins with a needs assessment to identify the gaps in the
knowledge necessary to address in the intervention. This assessment was performed by using a
survey that was administered to a target audience. The needs assessment findings revealed that
teachers were interested in gaining “the ability to use social media to effectively communicate
with parents,” and that they expressed a desire “to focus on using Facebook and Twitter to
communicate with parents.”
Once the needs were identified, the intervention was developed and documented
following the MRKK (2013) model. The intervention underwent a three-phase formative
evaluation that used two subject matter expert (SME) reviews, one-to-one trials, and small-group
trials.
A three-stage formative evaluation was conducted to assess the content accuracy and
effectiveness of the instruction. The formative evaluation process involved two SME reviews,
and one-to-one and small group trials involving different participants who were representative of
the target audience. The instructional intervention consisted of the modifications made during
each of these evaluation phases. A formative evaluation was conducted to assess the SMEs’
opinions on the achievement level of each learning objective. The overall impression of the
instructional intervention was that it would be very beneficial in meeting the needs of learners
with various backgrounds and levels of experience. The results of each evaluation phase were
used to make modifications to the intervention.
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Instruments
Two researcher-developed instruments were implemented for this study: the Teacher
Presurvey and the Teacher Postsurvey. These surveys were designed to provide information to
address each of the three research questions. The instruments were used to collect both
descriptive and quantitative data prior to the instructional intervention and after the instructional
intervention. The survey instruments were created using the online survey management system
SurveyMonkey, which generated an active link to the instruments. SurveyMonkey was also used
to upload and disseminate the surveys.
Teacher Presurvey and Teacher Postsurvey
The Teacher Presurvey included closed-ended items and the Teacher Postsurvey included
closed and open-ended items. The closed items on both surveys used a 5-point response scale.
According to Brill (2008), five response choices provide for a higher level of reliability by not
providing too many choices for the participant. The majority of items on both surveys used the
response choices of 1 (Strongly Disagree), 2 (Disagree), 3 (Neutral), 4 (Agree), and 5 (Strongly
Agree) because these categories are the most frequently used on Likert-type scales (Lozano,
García-Cueto, & Muñiz, 2008).
Teacher Presurvey
The purpose of the Teacher Presurvey was used to collect teacher self-reported use of
technology and perceptions regarding using social media for parent–teacher communication,
which was collected before they completed the Using Social Media to Increase Parental
Communication instructional intervention (see Appendix A). The Teacher Presurvey consisted of
26 items presented in three sections. In Section 1, the survey began with seven demographic
questions regarding the participants’ gender, age, ethnicity, highest level of education, years
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teaching, grade-level currently teaching, and level of computer expertise. In Section 2, the
participants were asked, “How often do you use the following tools to communicate with
parents?” The tools included were emails, text messages, teacher websites, parent portals,
Facebook, Twitter, and other tools, which they were asked to describe. These Likert items
include a 5-point frequency scale with the following response choices: 1 (Never), 2 (Rarely), 3
(Occasionally), 4 (Frequently), and 5 (Extensively). Section 3 was comprised of 11 items that
were divided into three subcategories to solicit teacher perceptions regarding their preparedness
and propensity to use social media to communicate with parents, and the value of using social
media. Each section includes Likert items that fell on a 5-point scale of agreement:
1 (Strongly Disagree), 2 (Disagree), 3 (Neutral), 4 (Agree), and 5 (Strongly Agree). Item stem
statements for the three subcategories were preparedness, propensity, and value:


Preparedness: Indicate your level of agreement with the following statements
regarding your preparedness to use Facebook and Twitter to communicate with
parents.



Propensity: Indicate your level of agreement with the following statements regarding
your propensity to use Facebook and Twitter to communicate with parents.



Value: Indicate your level of agreement with the following statements regarding how
you value using Facebook and Twitter to communicate with parents.

Teacher Postsurvey
The purpose of the Teacher Postsurvey was to collect teacher self-reported perceptions
regarding using social media for parent–teacher communication after they had completed the
Using Social Media to Increase Parental Communication instructional intervention (see
Appendix B). The Teacher Postsurvey consisted of two sections. Section 1 included the same 11
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items as the Teacher Presurvey to solicit teacher perceptions regarding their preparedness and
propensity to use social media to communicate with parents, and the value of using social media.
Again, each section included Likert items that that fell on a 5-point scale of agreement: 1
(Strongly Disagree), 2 (Disagree), 3 (Neutral), 4 (Agree), and 5 (Strongly Agree). The intent of
using the same items was to identify whether during the intervention any changes had occurred
in the teachers’ perceptions of using social media to communicate with parents.
Section 2 of the Teacher Postsurvey included five open response items. The section
instructions were
Please share your thoughts to the statements below regarding why you would or would
not use Facebook and Twitter to communicate with parents. You are also asked to add
any additional comments regarding the use of technology and social media to
communicate with parents.
Participants were asked:


Describe: Why you would use Facebook to communicate with parents;



Why you would use Twitter to communicate with parents;



Why you would not use Facebook to communicate with parents; and



Why you would not use Twitter to communicate with parents.

The final open-ended item asked for additional comments:
In the space below please add any additional comments you might have regarding use of
technology and social media to communicate with parents.
Open-ended survey items were included to allow participants to respond in their own words,
which allowed the researcher to explore ideas that would not otherwise be aired and were useful
where additional insights were sought (Salant & Dillman, 1994, p. 81).
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Procedures
The procedures for this study were divided into two main types of activities: recruiting
the study participants and conducting the study.
Recruitment of Participants
In this study, the level of social media familiarity and experience that the teachers
possessed was pertinent because the intervention was designed to assess the teachers’
preparedness, propensity, perception of value, and perception of social media as a means of
communicating with parents. The two schools from which participants were recruited were
purposefully selected from the school district because a needs assessment that had previously
been conducted had revealed a high level of teacher interest in using technology and social
media to communicate with parents. Additionally, the school district provides a supportive
environment and encouragement for teacher use of social media for parent–teacher
communication. Therefore, in this study, the researcher used purposeful sampling to select those
participants who could provide the most pertinent information for the study (Patton, 2002).
After receiving approval from the Institutional Review Board to conduct the study (see
Appendix C), the direct recruitment of participants was accomplished using the characteristics of
membership in a teacher’s federation and being a pre-K–8 teacher. A study invitation was sent
via a database of personal email addresses maintained by the school on a volunteer basis (see
Appendix D).
Intervention Procedures
The online instructional intervention, Using Social Media to Increase Parent–Teacher
Communication, was administered via a link sent to the participants in the recruitment email. The
link connected the participant to the online instructional intervention with the Consent Form, the
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Teacher Presurvey, and the Teacher Postsurvey being embedded. When accessing the link, the
participants were first directed to the Consent Form. Once participants indicated agreement, they
were directed to the Teacher Presurvey, which they completed prior to gaining access to the
instructional intervention, Using Social Media to Increase Parent–Teacher Communication.
The Intervention began at the “Welcome Page,” which provided an overview of the
objectives and a step-by-step instructional video of how to navigate through the site. The
Instructional Intervention was divided into six modules focusing on the benefits of using
Facebook and Twitter in an educational setting to communicate with parents. The Intervention
also included strategies and methods for using Facebook and Twitter to communicate effectively
with parents. Participants were instructed to use blue navigational buttons located at the bottom
of each page to progress to the next module. At the end of each module, participants completed
an online practice review activity and received feedback before being able to move the next
module. After completing the six intervention modules, participants completed the Teacher
Postsurvey and selected “Submit” to exit the intervention.
Data Collection
Data for this study were collected with two instruments: Teacher Presurvey and Teacher
Postsurvey. Participants completed each survey as an embedded instrument in the online
instructional intervention, Using Social Media to Increase Parental Communication, which was
sent via a recruitment email to solicit voluntary participation. The Teacher Presurvey and the
Teacher Postsurveys were completed anonymously to maintain confidentiality and in a single
setting. The whole process took approximately 30 mins to complete. The participants were given
a 3-week period to complete the online instructional intervention and Teacher Presurvey and
Teacher Postsurvey.
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The Teacher Presurvey and Teacher Postsurvey data were collected via SurveyMonkey.
Once all surveys were completed, the data were downloaded and imported into the Statistical
Package for the Social Sciences for statistical analysis.
Data Analysis
The data collected via the online Teacher Presurvey and Teacher Postsurvey were
analyzed using the Statistical Package for the Social Sciences and data reports from
SurveyMonkey. In particular, to generate descriptive statistics, the data analysis of Likert scale
items from the Teacher Presurvey and Teacher Postsurvey involved the calculation of
frequencies, percentages, mean scores, and standard deviations using SurveyMonkey. In
addition, the descriptive statistics, or frequencies and percentages, for demographic information
were also calculated using SurveyMonkey.
A paired t test was used to investigate whether any differences existed in teacher-reported
perceptions of using social media for parent–teacher communication, as recorded on the
individually completed teacher presurveys and postsurveys. Data for the paired t test came from
participant responses to the 11 items on each survey that solicited teacher perceptions regarding
their preparedness and propensity to use Facebook and Twitter to communicate with parents, and
value of using social media. Effect sizes using Cohen’s d formula were calculated for each
comparison to examine the practical significance of the results (Cohen, 1988). The thresholds for
interpreting Cohen’s d results are as follows: small d = 0.20; medium d = 0.50; large d = 0.80;
and very large d = 1.30 or larger (Ellis, 2009).
Responses to the five open-ended research questions on the Teacher Postsurvey were
coded using the online platform NVivo from SurveyMonkey. According to Saldana (2009),
“Coding is a method that enables you to organize and group similarly coded data into categories
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or families because they share some characteristic—the beginning of a pattern” (p. 8). The
responses were coded and recoded until the categories became more redefined. The results of the
coded and recoded responses were identified and summarized using descriptive text from the
participants. Table 2 presents the three research questions aligned to the proposed data analysis
and data sources for each question.
Table 2
Research Questions by Data Analysis and Source
Research questions
Research Question 1
In what ways, if any, do
teacher perceptions of
using Facebook and
Twitter to communicate
with parents change
regarding preparedness
and propensity to use the
tools, and value of using
the tools?

Data analysis

Data source: Teacher Presurvey and Teacher Postsurvey
Scale: Strongly disagree, Disagree, Neutral, Agree, Strongly agree

Calculation of
frequencies,
percentages,
mean scores,
standard
deviations
Paired t test

Preparedness: Indicate your level of agreement with the following
statements regarding your preparedness to use Facebook and Twitter
to communicate with parents.
 I am comfortable using Twitter in an educational setting to
communicate with parents.
 I am comfortable using Facebook in an educational setting to
communicate with parents.
 I feel confident with my ability to use Twitter for educational
purposes to communicate with parents.
 I feel confident with my ability to use Facebook for educational
purposes to communicate with parents.
Propensity: Indicate your level of agreement with the following
statements regarding your propensity to use Facebook and Twitter to
communicate with parents.
 I plan to use or increase my use of Twitter as a tool to
communicate with parents.
 I plan to use or increase my use of Facebook as a tool to
communicate with parents.
Value: Indicate your level of agreement with the following
statements regarding how you value the use Facebook and Twitter to
communicate with parents.
 It is important for teachers to use social media such as Facebook
and Twitter to communicate with parents.
 Parents of today’s students would prefer to communicate with
teachers via social media, such as Facebook and Twitter.
 Use of social media such as Facebook and Twitter is an effective
way to communicate with parents
 Providing assignments, projects, class work, and homework
information via Facebook or Twitter to parents will have a
positive impact on students.
 Providing assignments, project, class work, and homework
information via Twitter or Facebook to parents will have a
positive impact on parent–teacher communication.
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Research questions
Data analysis
Research Question 2
Coding
What do teachers report as
the greatest benefits of
using Facebook and
Twitter to communicate
with parents?

Data source: Teacher Presurvey and Teacher Postsurvey
Please share your thoughts to the statements below regarding why
you would use Facebook and Twitter to communicate with parents.
 Why would you use Facebook to communicate with parents?
 Why would you use Twitter to communicate with parents?

Research Question 3
Coding
What do teachers report as
the greatest challenges to
using Facebook and
Twitter to communicate
with parents?

Please share your thoughts to the statements below regarding why
you wouldn’t use Facebook and Twitter to communicate with parents
 Why would you not use Facebook to communicate with parents?
 Why would you not use Twitter to communicate with parents?

Limitations
The study limitations are first the geographic scope. The study is limited to teachers in
within two schools located in a western, New York school district, and in particular focusing on
pre-K–Grade 8. This is a limitation because schools outside of this area might illicit different
results or different levels of familiarity with using social media for parent–teacher
communication.
A second limitation is the voluntary nature by which the study will be conducted.
Teachers were not required to participate in the study, but instead were asked to volunteer to
complete the intervention and instruments. The voluntary participation was a limitation because
it prevented the ability to establish equal representation of teachers by factors such as grade level
taught or teaching experience.
Delimitations
The delimitations of the study begin with the social media applications selected,
Facebook and Twitter. Certainly, several other social media applications could have been
chosen; however, Twitter and Facebook were selected because they are the most popular social
media applications.
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A further delimitation is the choice to study teachers’ preparedness, perceptions and
propensity to use Facebook and Twitter to communicate with parents, rather than examining the,
parents’ perspectives. Teachers were chosen as the subjects to be studied because first, as a
teacher, it was more convenient to work with teachers and to find volunteers as opposed to
seeking parents to participate in such an intervention and survey.
Biases and Subjectivities
Some obvious biases were encountered during the research study; however, these were
controlled to maintain the validity of the study. The most obvious bias was the researcher’s
chosen profession. A teacher, researching teachers, using teachers, would have some inherent
bias; however, the research was collected objectively, requiring the researcher to step outside of
her profession and to approach the study from a neutral position.
Participant reactivity (Maxwell, 2005) was also a bias arose in this study. Participant
reactivity is a situation in which the researcher has previously been acquainted with the
participants. In this situation, the researcher knew the majority of the participants; therefore,
participant reactivity was present. The reactivity manifested in participants being more guarded
to be honest or critical of a study. Some participants answered what they believed the researcher
wanted them to answer (Maxwell, 2005). To counter the participant reactivity, the study was
conducted on the participants’ own time and outside of the presence of the researcher, and
responses were anonymous.
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Chapter 4
Results
This research was conducted to examine pre-K–8 teacher practices and perceptions
regarding using Facebook and Twitter for parent–teacher communication. The following
research questions guided data collection and analysis. After completing the Using Social Media
to Increase Parent–Teacher Communication intervention,


In what ways, if any, do teacher perceptions of using Facebook and Twitter to
communicate with parents change regarding preparedness and propensity to use the
tools, and value of using the tools?



What do teachers report as the greatest benefits of using Facebook and Twitter to
communicate with parents?



What do teachers report as the greatest challenges to using Facebook and Twitter to
communicate with parents?

This chapter begins with a description of participant information regarding self-reported
levels of computer expertise and frequency of technology use to communicate with parents.
Following are the findings with relevant tables from descriptive and inferential analyses of data
associated with Research Question 1. For Research Questions 2 and 3, two open-ended items
were used to address the benefits, one for Facebook and one for Twitter, and two were used to
solicit perceptions of challenges. The final open-ended item provided participants the
opportunity to add any additional comments regarding using technology and social media to
communicate with parents. Participant responses to the five items are discussed and summary
tables are presented and a complete record of the participant responses with categorizations is
found in Appendices E through I.

50

Participant Information
Surveys were emailed to 82 pre-K–8 teachers. Of the 84 surveys, 44 surveys were
returned, resulting in an overall response rate of 53%. Of the 44 surveys returned, seven were
discarded because of incomplete data, resulting in 38 participant surveys being included in the
study. All returned surveys were from two schools in the same school district.
Participant Computer Expertise and Use of Technology to Communicate With Parents
Participant data were collected to examine self-report computer expertise and use of
digital tools to communicate with parents (see Table 3). To contextualize research findings with
regard participant ability to use technology to communicate with parents, the teachers were asked
to rate their level of computer expertise as 1 (Novice), 2 (Good), 3 (Very Good), and 4 (Expert).
The results indicated that the majority (86.84%) of the participants reported computer skills
above those of a “novice,” as reflected in the overall mean score of 2.39. Specifically 33 of the
38 participants reported their computer expertise as Good (16 participants), Very Good (14
participants), or Expert (three participants). Only five of the 38 participants rated themselves as
Novice.
The participants were also asked to indicate the frequency with which they use the
following tools to communicate with parents: email, text message, teacher website, parent portal,
Facebook, Twitter, and Other. Participants were provided the following scale to record their
responses: 1 (Never), 2 (Rarely), 3 (Occasionally), 4 (Frequently), 5 (Extensively), and Other (an
open response).
As shown in Table 3, the majority of the participants (27 of 38 or 71.06%) indicated that
they used email to communicate with parents on at least an Occasional (26.32%), Frequent
(42.11%), or Extensive (2.63%) basis. The participants reported similar use of text messaging to
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communicate with parents. Specifically, 24 of the 38 (63.16%) reported using text messaging
Occasionally (26.32%), Frequently (21.05%), or Extensively (15.79%). The next three items
were completed by 37 of the 38 participants. Approximately one-half (51.34%) reported using a
teacher website to communicate with parents on at least an Occasional (24.32%), Frequent
(13.51%), or Extensive (13.51%) basis.
When contrasted with the participant-reported use of social media communication tools
(i.e., Facebook and Twitter) to communicate with parents, far less use was reported than that of
email, text messaging, or teacher websites. Specifically, 32 of 37 (86.49%) participants reported
using Facebook Never to communicate. Similarly, 36 of 38 (94.74%) participants reported using
Twitter to communicate Never.
The participants also had the option of reporting other types of technology used to
communicate with parents by selecting Other and adding a description in a provided text box.
Eight teachers reported using other technology. Among them, four participants reported using
phone calls, two reported using Class Dojo (a classroom behavior, management tool), one
reported using a parent newsletter, and one reported using a behavior sheet to communicate with
parents.
The results suggest that the participants most frequently used email and text messaging to
communicate with parents, while the results also indicate that participants Never or Rarely used
the social media tools, Facebook and Twitter, to communicate with parents.
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Table 3
Self-Report Computer Expertise and Using Digital Tools to Communicate With Parents
How would you rate
your level of
computer expertise?

Computer expertise

Novice
Good
1
2
n
n
(%)
(%)
5
16
(13.16%) (42.11%)

Very good
3
n
(%)
14
(36.84%)

Expert
4
n
(%)
3
(07.89%)

Total
responses
n (%)
38
(100%)

sd

m

0.8232 2.39
How often do you
use the following
tools to
communicate with
parents?

Email
Text message
Teacher website
Parent portal
Facebook
Twitter
Phone
Class dojo
Newsletter,
behavior sheets

Never
1

Rarely
2

Occasionally
3

Frequently
4

Extensively
5

Total
responses

n
(%)
4
(10.53%)
9
(23.68%)
9
(24.32%)
12
(32.14%)
32
(86.49%)
36
(94.74%)
0
(0%)
0
(0%)
0
(0%)

n
(%)
7
(18.42%)
5
(13.16%)
9
(24.32%)
10
(27.03%)
1
(2.70%)
1
(2.63%)
0
(0%)
0
(0%)
0
(0%)

n
(%)
10
(26.32%)
10
(26.32%)
9
(24.32%)
5
(13.51%)
0
(0%)
0
(0%)
1
(25.00%)
1
(50.00%)
1
(50.00%)

n
(%)
16
(42.11%)
8
(21.05%)
5
(13.51%)
7
(18.92%)
3
(8.11%)
1
(2.63%)
0
(0%)
0
(0%)
0
(0%)

n
(%)
1
(2.63%)
6
(15.79%)
5
(13.51%)
3
(8.11%)
1
(21.70%)
0
(0%)
3
(75.00%)
1
(50.00%)
1
(50.00%)

n
(%)
38
(100%)
38
(100%)
37
(97.36%)
37
(97.36%)
37
(97.36%)
38
(100%)
4
(10.52%)
2
(5.26%)
2
(5.26%)

sd
1.075

m
3.07

1.402

2.92

1.355

2.67

1.344

2.43

1.036

1.38

0.508

1.10

1.000

4.50

1.414

4.00

1.414

4.00

Research Question 1


After completing the Using Social Media to Increase Parent–Teacher Communication
intervention: In what ways, if any, do teacher perceptions of using Facebook and
Twitter to communicate with parents change regarding preparedness and propensity
to use the tools, and value of using the tools?

To address Research Question 1, paired sample t tests were conducted to compare 11
items on Teacher Presurvey with the same items on the Teacher Postsurvey. The participants
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completed the Teacher Presurvey before beginning the Using Social Media to Increase Parent–
Teacher Communication instructional intervention, which took approximately 30 minutes to
complete. At the conclusion of the instructional intervention, the participants completed the
Teacher Postsurvey.
The 11 items were divided into three subcategories to solicit teacher perceptions prior to
and after the instructional intervention regarding their preparedness and propensity to use
Facebook and Twitter to communicate with parents, and their perceived value of using Facebook
and Twitter. The participants were provided the following 5-point Likert scale to indicate their
level of agreement with each of the 11 items: 1 (Strongly Disagree), 2 (Disagree), 3 (Neutral),
4 (Agree), and 5 (Strongly Agree).
Preparedness
As shown in Table 4, the Teacher Presurvey and Teacher Postsurvey included four
Preparedness items with these instructions, “Indicate your level of agreement with the following
statements regarding your preparedness to use Facebook and Twitter to communicate with
parents.” Two items focused on Facebook and two on Twitter. In Table 5 is a summary of the
descriptive and inferential results presented by preparedness to use Facebook and preparedness
to use Twitter.
Preparedness to use Facebook. Preparedness to use Facebook was solicited with two
statements. Statement 1 was, “I am prepared to use Facebook in an educational setting to
communicate with parents.” Findings from the Teacher Presurvey revealed the majority
(83.78%) of the participants chose Strongly Disagree, Disagree, or Neutral regarding whether
they were prepared to use Facebook to communicate with parents. However, after completing the
intervention, the responses to this same item on the Teacher Postsurvey were significantly
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different in that 71.06% chose Agree or Strongly Agree regarding whether they were prepared to
use Facebook to communicate with parents. Specifically, the results of the paired-samples t test
that compared participant response to this item on the Teacher Presurvey (m = 2.29, sd = 1.127)
and the Teacher Postsurvey (m = 4.19, sd = 0.616) revealed a significant difference (t (36) =
–8.946, p = .000). The Cohen’s effect size (d = 1.470) suggests the practical value of the
difference is very large (Ellis, 2009).
Statement 2 that was used to collect teacher perceptions of preparedness was “I feel
confident with my ability to use Facebook for educational purposes to communicate with
parents.” The participant responses on the Teacher Presurvey revealed slightly more agreement
regarding their confidence as compared to preparedness to use Facebook to communicate with
parents. For example, 34.21% of the participants chose Agree or Strongly Agree regarding
feeling confident to use Facebook to communicate with parents, when only 16.22% reported the
same level of preparedness to use Facebook. However, similar to preparedness highly significant
differences (t (37) = –6.588, p = .000) were found between the Teacher Presurvey (m = 2.65,
sd = 1.361) and Teacher Postsurvey (m = 4.18 sd = 0.651). The significance of this difference, as
revealed in the Effect Size (d = 1.068) is considered as large (Ellis, 2009).
Preparedness to use Twitter. Preparedness to use Twitter was also solicited with two
statements. Statement 1 was “I am prepared to use Twitter in an educational setting to
communicate with parents.” As seen in Tables 4 and 5, findings from the Teacher Presurvey
revealed that nearly all of the participants (94.74%) chose Strongly Disagree, Disagree, or
Neutral regarding whether they were prepared to use Twitter to communicate with parents.
However, after completing the intervention, responses to this same item on the Teacher
Postsurvey were significantly different in that 93.31% chose Agree or Strongly Agree regarding
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whether they were prepared to use Twitter to communicate with parents. Specifically, the results
of a paired-samples t test shows a significant difference (t (37) = –10.575, p = .000) between the
Teacher Presurvey (m = 1.92, sd = 0.850) and the Teacher Postsurvey (m = 3.89, sd = 0.952).
The Cohen’s effect size value (d = 1.715) suggests a high level of significance.
Statement 2 that was used to examine preparedness to use Twitter was “I feel confident
with my ability to use Twitter for educational purposes to communicate with parents.” Findings
from the Teacher Presurvey revealed that more than half of all of the participants (67.31%) chose
Strongly Disagree, Disagree, or Neutral regarding whether they felt confident to use Twitter for
educational purposes to communicate with parents. The direction of these responses changed for
the Teacher Postsurvey, in that 65.79% chose Agree or Strongly Agree regarding whether they
felt confident to use Twitter for educational purposes to communicate with parents after
completing the intervention. Statement 2 also exhibited a high level of significance (t (37) =
–6.844, p = .000) between the Teacher Presurvey (m = 2.21, sd = 1.126) and Teacher Postsurvey
(m = 3.74, sd = 1.107), which once again, was highly significant, according to Cohen’s effect
size (d = 1.110).
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Table 4
Preparedness: Pre-Teacher Survey vs. Post-Teacher Survey
Survey Items
Preparedness: Indicate your level of
agreement with the following
statements regarding your
preparedness to use Facebook and/or
Twitter to communicate with parents.

Survey

Strongly
Disagree
1

Disagree
2

Neutral
3

Agree
4

Strongly
Agree
5

Total
Responses

n
(%)

n
(%)

n
(%)

n
(%)

n
(%)

n
(%)

sd

m

Preparedness to use Facebook

1. I am prepared to use
Facebook in an educational
setting to communicate
with parents.
2. I feel confident with my
ability to use Facebook for
educational purposes to
communicate with parents.

Pre-

10
(27.03%)

9
(24.32%)

12
(32.43%)

6
(16.22%)

0
(0%)

37
(97.36%)

1.127

2.29

Post-

0
(0%)

4
(10.53%)

7
(18.42%)

16
(42.11%)

11
(28.95%)

38
(100%)

0.616

4.19

Pre-

11
(28.95%)

7
(18.42%)

7
(18.42%)

10
(26.32%)

3
(7.89%)

38
(100%)

1.361

2.65

Post-

0
(0%)

1
(2.63%)

2
(5.26%)

24
(63.16%)

11
(28.95%)

38
(100%)

0.651

4.18

Pre-

13
(34.21%)

17
(44.74%)

6
(15.79%)

2
(5.26%)

0
(0%)

38
(100%)

0.850

1.92

Post-

0
(0%)

4
(10.53%)

7
(18.42%)

42
(51.20%)

16
(42.11%)

38
(100%)

0.952

3.89

Pre-

15
(30.47%)

13
(21.05%)

6
(15.79%)

2
(5.26%)

2
(5.26%)

38
(100%)

1.126

2.21

Post-

0
(0%)

8
(21.05%)

5
(13.16%)

14
(36.84%)

11
(28.95%)

38
(100%)

1.107

3.74

Preparedness to use Twitter

1

I am prepared to use
Twitter in an educational
setting to communicate
with parents.

2. I feel confident with my
ability to use Twitter for
educational purposes to
communicate with parents.

Table 5
Results of Paired Sample t-test and Cohen’s d for Preparedness to Use Facebook and Twitter
Preparedness

Pre-Survey
m
sd

Post-Survey
m
sd

n

95% CI for Mean
Difference

t

df

d

p

Facebook
Preparedness 1

2.29

1.127

4.19

0.616

37

-.2.320, -1.463

-8.946

36

1.470

.000

Preparedness 2

2.65

1.361

4.18

0.651

38

-1.990, -1.056

-6.588

37

1.068

.000

Preparedness 1

1.92

0.850

3.89

0.952

38

-2.351, -1.595

-10.575

37

1.715

.000

Preparedness 2

2.21

1.126

3.74

1.107

38

-2.210, -1.204

-6.844

37

1.110

.000

Twitter
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Propensity
As shown in Table 6, the Teacher Presurvey and Teacher Postsurvey included two
propensity statements with these instructions, “Indicate your level of agreement with the
following statements regarding your propensity to use Facebook and Twitter to communicate
with parents.” Statement 1 focused on Facebook, while the other focused on Twitter. In Table 7
is a summary of the descriptive and inferential results presented by propensity to use Facebook
and propensity to use Twitter.
Propensity to use Facebook. Propensity to use Facebook was solicited with Statement 1:
“I plan to use or increase my use of Facebook as a tool to communicate with parents.” The
findings from the Teacher Presurvey revealed that the majority (89.48%) of the participants
chose Strongly Disagree, Disagree, or Neutral regarding their propensity to increase their use of
Facebook to communicate with parents. However, after completion of the intervention, responses
to the same item on the Teacher Postsurvey revealed a directional shift, in that 84.20% chose
Agree or Strongly Agree that they planned to increase their use of Facebook as a tool to
communicate with parents. A paired-samples t test that compared the Teacher Presurvey results
(m = 2.24, sd = 1.050) with the Teacher Postsurvey results, (m = 4.21, sd = 0.741) yielded a
significance difference (t (37) = –10.575, p = .000). The Cohen’s effect size value (d = 1.715)
also suggested a very large significance (Ellis, 2009).
Propensity to use Twitter. Propensity to use Twitter was solicited with one statement: “I
plan to use or increase my use of Twitter as a tool to communicate with parents.” The findings
from the Teacher Presurvey revealed that the majority (89.48%) of the participants Strongly
Disagree, Disagree, or Neutral regarding their propensity to increase their use of Twitter to
communicate with parents. After completion of the intervention, 76.32% of the participants
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chose Agreed or Strongly Agreed that they planned to increase their use of Twitter as a tool to
communicate with parents. The difference between the Teacher Presurvey (m = 2.24, sd = 1.149)
and Teacher Postsurvey (m = 3.97, sd = 0.884) responses was found to be significant (t (37) =
–8.752, p = .000). Once again, the difference was considered as very large (d = 1.419) (Ellis,
2009).
Table 6
Propensity: Teacher Presurvey Versus Teacher Postsurvey
Propensity: Indicate your level of agreement with the following statements regarding your propensity to use
Facebook and Twitter to communicate with parents.
Strongly
Strongly
disagree
Disagree
Neutral
Agree
agree
Total
1
2
3
4
5
responses
n
(%)

n
(%)

Propensity to use
PreFacebook:
I plan to use or increase
my use of Facebook as a Posttool to communicate
with parents.

11
(28.95%)

13
(34.21%)

10
3
(26.32%) (7.89%)

0
(0%)

Propensity to use
Twitter:
I plan to use or increase
my use of Twitter as a
tool to communicate
with parents.

13
(34.21%)
0
(0%)

Survey items

Survey

PrePost-

n
(%)

n
(%)

n
(%)

n
(%)

1
(2.63%)

38
(100%)

1.050 2.24

1
(2.63%)

5
18
14
(13.16%) (47.36%) (36.84%)

38
(100%)

0.741 4.21

9
(23.68%)
3
(7.89%)

12
2
2
(31.58%) (5.26%) (5.26%)
6
18
11
(15.79%) (47.37%) (28.95%)

38
(100%)
38
(100%)

1.149 2.24

sd

m

0.884 3.97

Table 7
Results Paired Sample T Test and Cohen’s d for Propensity to Use Facebook and Twitter
Presurvey

Postsurvey

Items
Propensity to use
Facebook

m

sd

m

sd

n

95% CI for mean
difference

t

df

d

p

2.24

1.050

4.21

0.741

38

–.2.351, –1.595

–10.575

37

1.715

.000

Propensity to use
Twitter

2.24

1.149

3.97

0.884

38

–2.138, –1.334

–8.752

37

1.419

.000
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Value
As seen in Table 8 and 9, the Teacher Presurvey and Postsurvey included five statements
associated with participant perceptions regarding the value of using Facebook and Twitter to
communicate with parents. Participants were given these instructions: “Indicate your level of
agreement with the following statements regarding how you value using Facebook and Twitter to
communicate with parents.” Each statement was focused on both Facebook and Twitter and the
statements varied for different characteristics of value. Statement 1 pertained to the importance
of Facebook and Twitter and Statement 2 addressed a parents’ preference on using Facebook and
Twitter. Statement 3 was used to examine participant perceptions regarding the effectiveness of
using Facebook and Twitter for parent–teacher communication. Statement 4 was focused on the
positive impact of Facebook and Twitter, including the positive impact on students, the positive
impact on parent–teacher communication by using Facebook and Twitter to provide assignments,
classwork and homework assignments. In the following section is a summary of the descriptive
and inferential results on the value of Facebook and Twitter.
Importance of using Facebook and Twitter. Statement 1 that was used to collect
teacher perceptions on the value of Facebook and Twitter was “It is important for teachers to use
social media such as Facebook and Twitter to communicate with parents.” Findings from the
Teacher Presurvey revealed that the majority (89.47%) of the participants chose Strongly
Disagree, Disagree, or Neutral with the statement. However, after completing the intervention,
responses to this same item on the Teacher Postsurvey were significantly different in that
86.84% chose Agree or Strongly Agree regarding the importance for teachers to use social media
like Facebook and Twitter to communicate with parents. The results of the paired-samples t tests,
which compared the Teacher Presurvey (m = 2.32, sd = 0.961) with the Teacher Postsurvey
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(m = 4.34, sd = 0.708) revealed a highly significant difference (t (37) = –10.642, p = .000,
d = 1.726).
Parents prefer to communicate with Facebook and Twitter. Statement 2 that was used
to collect teacher perceptions on the value of Facebook and Twitter was “Parents of today’s
students would prefer to communicate with teachers via social media, such as Facebook and/or
Twitter.” The majority (73.5%) of the Teacher Presurvey responses to this item were Strongly
Disagreed, Disagreed, or were Neutral. After completing the intervention, responses to this same
item on the Teacher Postsurvey were significantly different in that 94.74% chose Agree or
Strongly Agree that parents of today’s students prefer to communicate with teachers via social
media, such as Facebook and Twitter. The responses to Statement 2, which were also examined
using a paired-samples t test, demonstrated that a significant difference existed between the
Teacher Presurvey (m = 2.74, sd = 1.223) and Teacher Postsurvey (m = 4.42, sd = 0.598).
Specifically, the difference (t (37) = –7.331, p = .000) was interpreted to be a large difference,
according to Cohen’s effect size formula (d = 1.189; Ellis, 2009).
Use of Facebook and Twitter is effective. Statement 3 that was used to collect teacher
perceptions on the value of Facebook and Twitter was “Use of social media such as Facebook
and Twitter is an effective way to communicate with parents.” Again, differences were seen
between participant responses on the Teacher Presurvey where the majority (76.31%) of the
participants chose Strongly Disagree, Disagree, or Neutral as compared to the Teacher
Postsurvey, where 100% chose Agreed or Strongly Agree regarding the effectiveness of
communicating with parents via Facebook or Twitter. The participant responses to Statement 3
as examined by the paired-samples t test revealed significant differences (t (37) = –7.709,
p = .000) between the Teacher Presurvey (m = 2.68, sd = 1.210) and Teacher Postsurvey
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(m = 4.42, sd = 0.500). The Cohen’s effect size value (d = 1.250) suggested a high level of
significance (Ellis, 2009).
Using Facebook and Twitter will have positive impact on students. Statement 4 that
was used to collect teacher perceptions on the value of Facebook and Twitter was “Providing
assignments, project, class work, and homework information via Twitter or Facebook to parents
will have a positive impact on students.” The findings from the Teacher Presurvey revealed the
majority (78.38%) of the participants chose Strongly Disagree, Disagree, or Neutral, whereas,
after the intervention, 37 of the 38 participants chose Agree or Strongly Agree with the statement.
The results of the paired-samples t test demonstrated a highly significant difference (t (36) =
–8.621, p = .000, d = 1.417) between the Teacher Presurvey (m = 2.68, sd = 1.210) and the
Teacher Postsurvey (m = 4.42, sd = 0.500).
Use of Facebook and Twitter will have positive impact on parent teacher
communication. Statement 5 that was used to collect teacher perceptions on the value of
Facebook and Twitter was, “Providing assignments, project, classwork, and homework
information via Twitter or Facebook to parents will have a positive impact on parent–teacher
communication.” Findings from the Teacher Presurvey revealed the majority (73.68%) of the
participants chose Strongly Disagree, Disagree, or Neutral regarding their perception of value on
using Facebook and Twitter to provide assignments, projects, classwork and homework to have a
positive impact on parent–teacher communication. Again, however, after completing the
intervention, all but one of the 38 responses to this same item on the Teacher Postsurvey were
overwhelming different in that 97.36% chose Agree or Strongly Agree regarding the value of
using Facebook and Twitter to have a positive impact on parent–teacher communication. In a
similar manner to the results of the statement, “Using Facebook and Twitter will have positive
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impact on students,” the results of this item revealed a significant difference (t (37) = –7.242,
p = .000) between the Teacher Presurvey (m = 2.76, sd = 1.195) and after the Teacher Postsurvey
(m = 4.37, sd = 0.541). The Cohen’s effect size value (d = 1.174) suggested the significance was
of high importance (Ellis, 2009).
Table 8
Value: Teacher Presurvey Versus Teacher Postsurvey
Value: Indicate your level of agreement with the following statements regarding how you value the use Facebook
and Twitter to communicate with parents.
Strongly
Strongly
disagree disagree Neutral
Agree
agree
Total
1
2
3
4
5
responses
Survey items
1. It is important for
teachers to use social media
such as Facebook and
Twitter to communicate
with parents.
2. Parents of today’s
students would prefer to
communicate with teachers
via social media, such as
Facebook and Twitter
3. Use of social media such
as Facebook and Twitter is
an effective way to
communicate with parents

4. Providing assignments,
projects, class work, and
homework information via
Facebook or Twitter to
parents will have a positive
impact on students.
5. Providing assignments,
project, class work, and
homework information via
Twitter or Facebook to
parents will have a positive
impact on parent–teacher
communication.

Variable*
PrePost-

PrePost-

PrePost-

PrePost-

PrePost-

n
(%)

n
(%)

n
(%)

n
(%)

n
(%)

n
(%)

sd

m

9
12
13
4
0
38
0.961 2.32
(23.68%) (31.58%) (34.21%) (10.53%)
(0%)
(100%)
0
0
5
15
18
38
0.708 4.34
(0%)
(0%)
(13.16%) (39.47%) (47.37%) (100%)
8
7
13
7
(21.05%) (18.24%) (34.21%) (18.42%)
0
(0%)

0
(0%)

2
(5.26%)

0
(0%)

0
(0%)

0
(0%)

1
(2.63%)

3
(7.89%)

38
1.210 2.68
(100%)

22
16
38
0.500 4.42
(57.89%) (42.11%) (100%)

10
9
10
7
(27.03%) (24.32%) (27.03%) (18.92%)
0
(0%)

38
1.223 2.74
(100%)

18
18
38
0.599 4.42
(47.37%) (47.37%) (100%)

8
8
13
6
(21.05%) (21.05%) (34.21%) (15.79%)
0
(0%)

3
(7.89%)

1
37
1.168 2.45
(2.70%) (97.63%)

22
15
38
0.529 4.32
(57.89%) (39.47%) (100%)

8
6
14
8
2
38
1.195 2.76
(21.05%) (15.79%) (36.84%) (21.05%) (5.36%) (100%)
0
0
1
24
13
38
0.541 4.37
(0%)
(0%)
(2.63%) (63.16%) (34.21%) (100%)
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Table 9
Results of Paired Sample T Test and Cohen’s d for Value
Presurvey
m
sd
2.32
0.961
2.74
1.223
2.68
1.210
2.45
1.168
2.76
1.195

Items
Value 1
Value 2
Value 3
Value 4
Value 5

Postsurvey
m
sd
4.34
0.708
4.42
0.599
4.42
0.500
4.32
0.529
4.37
0.541

n
38
38
38
37
38

95% CI for mean
difference
–2.412, –1.640
–.2.149, –1.218
–2.193, –1.280
–2.303, –1.426
–2.054, –1.156

t
–10.642
–7.331
–7.709
–8.621
–7.242

df
37
37
37
36
37

d
1.726
1.189
1.250
1.417
1.174

p
.000
.000
.000
.000
.000

Research Question 1, which examined teacher perceptions of preparedness, propensity,
and value of using Facebook and Twitter to communicate with parents, demonstrated a
significant change among participants after completing the instructional intervention. Nearly all
items, which were used to collect teacher perceptions, were initially measured at Strongly
Disagree, Disagree, or Neutral. However, after completion of the intervention, the Teacher
Postsurvey revealed significant shifts in participant perceptions in that they reported greater
levels of agreement regarding preparedness, propensity, and value of using Facebook and Twitter
to communicate with parents.
Research Question 2


After completing the Using Social Media to Increase Parent–Teacher Communication
intervention: What do teachers report as the greatest benefits of using Facebook and
Twitter to communicate with parents?

Participant open-ended responses to the two items associated with Research Question 2
are discussed and presented in summary tables. A complete record of participant responses with
categorizations is found in Appendices E and F.
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Benefits of Using Facebook to Communicate With Parents
Participants were asked, “Please describe why you would use Facebook to communicate
with parents,” as a way to examine their perceptions of the greatest benefits of using this social
media tool. Each of the 38 participants submitted a response to this item. Analysis of the
responses yielded 85 topics that were classified into eight different categories (see Table 10 and
Appendix E).
The three most commonly reported reasons for using Facebook to communicate with
parents were that it was easy to use (22.3%), efficient (21.1%), and increased communication
(21.2%), which accounted for over 64.5% percent of all responses. An example response from
each of these categories is included below:


Ease of use: “Using Facebook is a widely used practice. It is something parents
normally check, so the likelihood they would see a message would be good.”



Efficient: “Because it is quick and easy for parents send out information to teachers
and students.”



Communication: “Constant communication”

The next most common responses indicating participants would use Facebook to provide
parents information and updates (14.1%) and because it was a popular tool already used by
parents (12.9%). These accounted for 27% of the responses. An example response from the two
categories is listed below:


Information and updates: “It is easy to use. It would allow me to post quick messages
and updates to what is going on in the classroom. I can also post pictures, videos, and
homework info.”



Popular: “Popular and easy to use. Free can post and immediately.”
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Less common responses, as reported by three participants each were that Facebook could
be used as a way to provide academic support (03.5%) and that it was a cost-effective method to
communicate with parents (3.5%). One participant submitted a response classified as
“miscellaneous” because it was not related to other responses. A typical response from each
category is listed below:


Academic support: “I would use Facebook to show parents how to complete
assignments (if we started something new in math, I could post a video, picture, or
example of how to complete an assignment using current strategies). Also, upcoming
events and assignments and pictures showing what we are doing.”



Cost effective: “It is a popular easy to use and a lot of parents are already on it. Free.”



Miscellaneous: “Increase learning of parent teacher programs will help kids.”

The results indicated that there was some consistency among reasons why participants
would use Facebook to communicate with parents; namely, ease of use, efficient,
communication, information and updates, and it is a popular tool already used by some parents.
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Table 10
Open-Ended Response Summary: Why You Would Use Facebook to Communicate With Parents?
Response category

Number of responses

Percent of total responses

Ease of use

19

22.3%

Efficient

18

21.1%

Communication

18

21.1%

Information and updates

12

14.1%

Popular

11

12.9%

Academic support

03

03.5%

Cost effective

03

03.5%

Miscellaneous

01

01.1%

Total responses*

85

Sample responses:


Tell upcoming field trips, school closings for conferences or snow day, post student work, give reminders of
homework due dates and assessments, give directions for an assignment for parents, parents who are
uncomfortable asking questions in person or calling can use this to send a private message to ask questions...
 You can make it group and class specific. It can be quick and fast feedback and interaction with parents.
 Facebook would be very useful for parents who work odd hours so that they may always be informed.
 Many people already know how to use Facebook making it easily accessible. Facebook would be a way to
communicate quickly with families from home and to keep families up to date with what is going on in the
classroom.
 It is easy to use. It would allow me to post quick messages and updates to what is going on in the classroom. I
can also post pictures, videos and homework info
 I would use Facebook because most parents have an account already and hopefully this would be an additional
avenue to increase communicate with their child's teacher.
 My parents are already on it. Quick two way communication
*Total by number of responses per participant: Single response category = 11; two
categories = 14; three categories = 7; four categories = 5; five categories =1; No
responses = 0

Benefits of Using Twitter to Communicate With Parents
Participants were asked, “Please describe why you would use Twitter to communicate
with parents,” as a way to examine their perceptions of the greatest benefits of using this social
media tool. Each of the 38 participants submitted a response to this item. Analysis of the
responses yielded 64 topics that were classified into seven different categories (see Table 11 and
Appendix F).
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The most common response by participants as to why they would use Twitter to
communicate with parents was categorized as information and updates, accounting for 40.6% of
the responses provided by 26 participants. An example response from this category is included
here: “Provide info, resources or for emergency-snow day.”
The next most common response (25.0%) indicated that participants would use Twitter
because it is efficient. An example response from this category is included here: “To send quick
updates or links to parents. It would be another tool to provide quick fast information.”
Less common responses, as reported by eight teachers, were that Twitter would be
beneficial to use because it could be used to communicate with parents (12.5%); Twitter is easy
to use (9.3%); and Twitter could be used to provide academic support (4.6%). Three participants
submitted a response categorized as “miscellaneous” (4.6%) because they were unfamiliar with
Twitter. The least common response provided by two participants was that they would use
Twitter to communicate with parents because it is popular (3.1%). An example response from
these categories is listed below:


Communication: “Twitter is another quick way to communicate with parents from
home and many people already understand how to use this technology. Twitter would
be a quick way to keep parents up to date with everything going on and you could
tweet throughout the day and send direct messages as needed.”



Ease of use: “It makes it easy to get information to a lot of people at once, and it is
easy to update quickly.”



Academic support: “It can be grade-class specific. Immediate feedback and keep
parents informed.”
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Miscellaneous: “I am not comfortable using Twitter, so I would not use this means to
communicate with parents.”



Popular: “Many people use Twitter, so since they may already be on it, it is very
likely they will see meaningful educational information I post.”

Table 11
Open-Ended Response Summary: Why You Would Use Twitter to Communicate With Parents?
Response category

Number of responses

Percent of total responses

Info and updates

26

40.6%

Efficient

16

25.0%

Communication

08

12.5%

Ease of use

06

09.3%

Academic support

03

04.6%

Miscellaneous

03

04.6%

Popular

02

03.1%

Total responses*

64

Sample responses:


I would use twitter to tell parents about upcoming events and assignments in the classroom.



Twitter is another quick way to communicate with parents from home and many people already understand how
to use this technology. Twitter would be a quick way to keep parents up to date with everything going on and
you could tweet throughout the day and send direct messages as needed.



It makes it easy to get information to many people at once, and it is easy to update quickly.



The message can be sent once and not require repeated phone calls

 I am not comfortable using Twitter so I would not use this means to communicate with parents.
*Total by number of responses per participant: Single response or category = 18; two categories = 14; three
categories = 6 No responses = 0

Research Question 2, which solicited responses from teachers for what they found to be
the greatest benefits of using Facebook and Twitter to communicate with parents varied
depending on the social media platform. Regarding using Facebook, teachers’ most commonly
responded that they would use Facebook to communicate with parents because it was easy to
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use, efficient, and increased communication. When this is compared to Twitter, the greatest
perceived benefits were using Twitter to provide information and updates.
Research Question 3


What do teachers report as the greatest challenges to using Facebook and Twitter to
communicate with parents?

Participant were presented with two open-ended items associated with Research Question
3, one regarding greatest challenges to using Facebook and one regarding greatest challenges of
using Twitter to communicate with parents by asking them why they would not use these social
media tools. The findings for these two items are discussed and presented in summary tables. A
complete record of participant responses with categorizations is found in Appendices G and H.
Challenges to Using Facebook to Communicate With Parents
Participants were asked, “Please describe why you wouldn’t use Facebook to
communicate with parents,” as a way to examine their perceptions of the greatest challenges of
using this social media tool. Each of the 38 participants submitted a response to this item.
Analysis of the responses yielded 50 topics that were classified into seven different categories
(see Table 12 and Appendix G). The most common response was that teachers would not use
Facebook to communicate with parents because of privacy concerns (34.0%). The following is
an example response from this category, “They could have access to personal information of
yours.”
The next most common response indicated that teachers would not use Facebook to
communicate with parents because of safety concerns (20.0%). A typical response categorized as
a safety concern was, “Inappropriate post. Have to monitor daily.”
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The less common responses accounted for 43% of all responses and were divided into
five different categories. None of these categories exceeds 12% of the overall responses. These
categories were associated with the following concerns: parents lack of access to technology
(12.0%); time it takes teachers to maintain Facebook for parents (10.0%); parents might not
understand how to use Facebook (8.0%); and using Facebook to communicate with parents is
unprofessional (6.0%). Five responses were categorized as “miscellaneous” because they were
not related to the other responses (10.0%). An example response from these categories is listed
below:


Lack of access: “Not all parents and families have access to technology.”



Time: “I would not want another thing to deal with as a teacher.” “Time and possible
misuse.”



Lack of understanding: “I wouldn't use Facebook to communicate with parents
because some might not understand how to use it.”



Unprofessional: “Facebook can be unprofessional.”



Miscellaneous: “A few people might prefer traditional methods of communication.”
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Table 12
Open-Ended Response Summary: Why Would You Not Use Facebook to Communicate With
Parents?
Response category

Number of responses

Percent of total responses

Privacy concerns

17

34.0%

Safety concerns

10

20.0%

Lack of access

06

12.0%

Time

05

10.0%

Miscellaneous

05

10.0%

Lack of understanding

04

08.0%

Unprofessional

03

06.0%

Total responses*

50

Sample responses:
 Safety concerns. Parents posting inappropriate content.
 I would only use it as an educational account and not for personal use.
 Privacy and security concerns; effects of digital divide several lack access.
 I am skeptical about the information parents could find out about me.
 School districts frown upon it, and many of my parents do not have accounts or know how to use it.
 Not all parents and families have access to technology.
 Facebook can be unprofessional.
 I am skeptical about the information parents could find out about me.
*Total by number of responses per participant: Single response or category = 29; two categories = 7; three
categories = 1, four categories =1; No responses = 0

Challenges to Using Twitter to Communicate With Parents
Participants were also asked, “Please describe why you would not use Twitter to
communicate with parents,” as a way to examine their perceptions of the greatest challenges of
using this social media tool. Once again, each of the 38 participants submitted a response to this
item. Analysis of the responses yielded 44 topics that were classified into seven different
categories (see Table 13 and Appendix H). The most common response by participants was that
they would not use Twitter to communicate with parents because the parents might not have
access (27.25%). Example responses from this category included “More parents have Facebook
than twitter,” and “Lack of parental access.”
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The next most common responses were that participants would not use Twitter to
communicate with parents because the parents might not understand how to use Twitter or they
might not have the time to use Twitter. These responses each accounted for eight of the 44
(18.1%) responses. An example response from these categories is included below:


Lack of understanding: “Not familiar with it.”



Time: “I would not use Twitter if I had a lengthy message,” and “There is less space
to communicate detailed information.

Less common responses—although not significantly less than those listed above—were
participants would not use Twitter to communicate with parents because of safety concerns
(13.6%) or privacy concerns (11.3%), and participants indicated that Twitter might be an
unprofessional means of communication (4.5%). Three responses were categorized as
“miscellaneous” because they were not related to the other responses (6.8%). An example
response from each of these categories is listed below:


Safety concerns: “They could get personal information about you.”



Privacy concerns: “Privacy concerns,” and “Personal info.”



Unprofessional: “Impersonal or too casual.”



Miscellaneous: “A few people might prefer traditional methods of communication.”
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Table 13
Open-Ended Response Summary: Why Would You Not Use Twitter to Communicate With
Parents?
Response category

Number of responses

Percent of total responses

Lack access

12

27.25%

Lack of understanding

08

18.1%

Time

08

18.1%

Safety concerns

06

13.6%

Privacy concerns

05

11.3%

Miscellaneous

03

06.8%

Unprofessional

02

04.5%

Total responses*

44

Sample responses:
 I need to learn how to use twitter.
 More parents have Facebook than twitter.
 Some older people tend not to use it, in general Instagram is becoming the next big thing.
 Too challenging for me to learn.
 There is less space to communicate detailed information.
 I would not want another thing to deal with as a teacher.
 Impersonal or too casual.
 Hash tags don't seem very professional.
 Time and possible misuse.
*Total by number of responses per participant: Single response or category =20; two categories = 8; No responses =
10

Additional Comments
Participants were asked, “Please add any additional comments you may have regarding
using technology and/or social media to communicate with parents.” Twenty-eight participants
provided additional comments. Analysis of the responses yielded 36 topics that were classified
into eight different categories (see Table 14 and Appendix I).
The most common additional comments were participants would use social media
because of the increase in communication with parents (38.8%) and those that were categorized
as “miscellaneous” because they did not relate to a particular category (16.6%). An example
response from both of these categories is listed below:
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Communication: “Using technology to communicate with parents, especially in urban
districts has made contacting them easier and has become more of a two way
communication.”



Miscellaneous: “I can't wait to try out some of these new ideas,” and “Technology
will increase parental involvement in student learning.”

Thereafter, a considerable drop occurred in the responses that could be categorized
together. Ten participants did not provide an additional comment, but instead, wrote N/A or no
comment. The few common responses were as follows: Using technology and or social media to
communicate with parents would improve access (11.1%); the ability to provide parents with
information and updates (11.1%); as well as those who believed social media could enhance
academic support (8.3%), yet, some expressed increased safety concerns (8.3%). Other
additional comments addressed participants’ privacy concerns with using social media (2.7%) as
well as the possibility that the teachers would lack the knowledge to use social media to
communicate with parents (2.7%). An example response from these categories is listed below:


Access: “I can certainly see the many benefits for older students and parents who
have more access and the skills to take advantage of social media communication.”



Information and updates: “I really like the idea of using social media to communicate
with parents in the room. It’s a quick and easy way to keep parents included in what’s
going on in the classroom.”



Safety concerns: “I think technology is a great resource in the classroom but it needs
to be very controlled” and “I would feel more comfortable using restricted social
media avenues that are provided for educational purposes such as Schoology or Class
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Dojo. Still apprehensive about using Facebook or Twitter . . . . regardless of the
supposed safeguards.”


Academic support: “Parents and teachers need more training.”



Privacy concerns: “Student safety for their personal information, parent sign off
consent to post any pics or video.”



Lack of knowledge: “Too challenging to learn.”

Table 14
Open-Ended Response Summary: Please Add Any Additional Comments You May Have
Regarding Using Technology and Social Media to Communicate With Parents.
Response category

Number of responses

Percent of total responses

Communication

14

38.8%

Miscellaneous

06

16.6%

Access

04

11.1%

Information and updates

04

11.1%

Safety concerns

03

08.3%

Academic support

03

08.3%

Privacy concerns

01

02.7%

Lack of knowledge

01

02.7%

Total responses*

36

Sample responses:


I think that social media is a widely used tool that when used appropriately and responsibly can become an
effective communication device.
 This is another resource to provide information to parents. This would be helpful to post what is going on the
classroom and upcoming events.
 Using technology and social media is a much quicker way to communicate and [you] are guaranteed [that]
parents receives information. Also, it is quick, creates organized files, easily accessible, and keeps the educators
and parents paper free.
 I am eager to try to use Twitter and Facebook for communication next year. I think it is a very easily accessible
mode of communication and i think parent engagement and involvement will increase.
 Being able to translate on fb and twitter is a great tool for the school i work at.
 Parents and teachers need more training
*Total by number of responses per participant: Single response category = 31; two categories = 7; No responses =
10.

Research Question 3 examined the greatest challenges to using Facebook and Twitter by
soliciting open response items. The most commonly reported challenge with using Facebook was
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because of privacy concerns. However, regarding using Twitter to communicate with parents the
most commonly perceived challenge was lack of access, while privacy concerns was only
reported by one participant. The Teacher Postsurvey also solicited an open response for any
additional comments participants might offer regarding using technology and social media to
communicate with parents. Most participants responded they would use social media because of
the increased communication with parents.
Results Summary
Chapter 4 began by assessing participant use of technology and in particular social media.
The majority of participants reported Never using Facebook or Twitter to communicate with
parents. In fact, most participants reported using email or text message to communicate with
parents. However, despite the apparent lack of use of social media among participants, when
comparing the responses preintervention and postintervention, an overwhelming shift occurred in
the direction of participant responses.
In particular, Research Question 1, which was used to assess teacher perceptions of
preparedness, propensity, and value of using Facebook and Twitter to communicate with parents,
revealed an overwhelming shift in participant responses. The preintervention participant
responses were almost universally measured at Strongly Disagree, Disagree, or Neutral,
regarding their preparedness, propensity and perceived value of using Facebook and Twitter to
communicate with parents. Following the intervention, the Teacher Postsurveys results were
significantly different in that the majority of the participants responded Agree or Strongly Agree
that they perceived the value, had a propensity to use it, and were prepared to use Facebook and
Twitter to communicate with parents.
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Research Question 2, which solicited responses from teachers for what they found to be
the greatest benefits of using Facebook and Twitter to communicate with parents, yielded
different responses, depending on the social media platform. Regarding Facebook, teachers most
commonly responded that they would use Facebook to communicate with parents because it was
easy to use, efficient, and increased communication. In response to the greatest perceived
benefits of using Twitter to communicate with parents is the ability to use Twitter for providing
information and updates to parents. They also perceived the benefits that Twitter shared with
Facebook, and the perceived benefit of efficiency of communication.
Using Research Question 3, the researcher examined the greatest challenges to using
Facebook and Twitter by soliciting open response items. Regarding using Facebook, most
participants expressed concerns about privacy; while others felt safety concerns were also a
prominent challenge. These responses were unique to using Facebook. The challenges
participants perceived with using Twitter were far different. Participants responded that using
Twitter to communicate with parents would be challenging because of a lack of access and a lack
of understanding.
Ultimately, using the research questions in Chapter 5, the participant group that
responded overwhelming that it would not use social media to communicate with parents,
progressed through the intervention and concluded with the majority of the group members
responding that they would use social media because of the increased communication with
parents. This result will be explored in the Chapter 5.
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Chapter 5
Discussion
Little research has been performed on using Twitter and Facebook as a means of
communication with parents in an educational setting (Cox, 2012). This researcher sought to
explore the perceptions of teachers on that very issue. The purpose of this study was to examine
pre-K–8 teachers’ perceptions regarding their preparedness, propensity, and perceived value of
using Facebook and Twitter for parent–teacher communication. The 38 participants completed
the Teacher Presurvey, followed by an intervention proven effective in showing teachers how to
use Facebook and Twitter for parent–teacher communication, and the Teacher Postsurvey. Data
from the Teacher Presurvey and Teacher Postsurvey were used to examine the three research
questions.
After completing the Using Social Media to Increase Parent–Teacher Communication
intervention:
1. In what ways, if any, do teacher perceptions of using Facebook and Twitter to
communicate with parents change regarding preparedness and propensity to use the
tools, and value of using the tools?
2. What do teachers report as the greatest benefits of using Facebook and Twitter to
communicate with parents?
3. What do teachers report as the greatest challenges to using Facebook and Twitter to
communicate with parents?
The findings revealed that the instructional intervention was consistently effective in
shifting teacher perceptions. The intervention was designed according to necessity and interest,
and was focused on the teacher perceptions. Effective professional development, in this case the
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intervention, altered nearly all of the teachers’ perceptions on using social media to communicate
with parents (Sparks, 2003).
The purpose of this chapter is to discuss the findings as they relate to the research
questions and relevant literature. Also presented are implications, limitations, areas of future
research, and an overall summary.
Research Question 1


After completing the Using Social Media to Increase Parent–Teacher Communication
intervention: In what ways, if any, do teacher perceptions of using Facebook and
Twitter to communicate with parents change regarding preparedness and propensity
to use the tools, and value of using the tools?

Research Question 1 was developed to determine the initial perceptions teachers’ hold on
using social media, specifically Facebook and Twitter, to communicate with parents. As Bird
(2006), Dixon (2012), and Joosten (2012) determined, parental communication is a significant
concern in education; and social media is the most cost-effective and logical method to reach
parents. Thus, it was necessary to determine what perceptions teachers held about social media’s
parental communication capability to identify any changes. In particular, using Research
Question 1, the researcher examined teacher perceptions of their preparedness, propensity, and
value of using Facebook and Twitter to communicate with parents. This research question was
used to measure teacher perception before and after the intervention. This question was designed
to determine whether knowledge of using Facebook and Twitter provided by the intervention
could alter the teachers’ perception of using social media to communicate with parents.
When assessing the level of preparedness that teachers perceived regarding using social
media to communicate with parents, a tremendous shift in perception for both Facebook and
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Twitter occurred between the Teacher Presurvey and the Teacher Postsurvey. The shift in
preparedness before and after the intervention speaks to the lack of knowledge that teachers had
about using social media to communicate with parents. Yet, after a simple instruction regarding
its use, teachers reported feeling better prepared to use both Facebook and Twitter.
These findings are consistent with the research that Sheninger and Larkin (2012)
conducted, which determined that a teacher’s lack of familiarity with social media would cause
him or her to have a negative view of the applications themselves and to perceive them as a
waste of time or a distraction. However, where teachers understand the social media platforms,
they recognize their utility and seek to embrace their use in education.
The lack of knowledge on how to use Facebook and Twitter not only limits its impact on
whether teachers feel prepared to use social media, but it also limits their propensity to increase
their use of Facebook and Twitter to communicate with parents. As Hendee (2014) found,
“Teachers realize they need to be using more technology in their classrooms . . . they just feel
they need additional training to alleviate their concerns on how to use it” (p. 1). The propensity
to use Facebook and Twitter to communicate with parents was not, surprisingly, limited before
the intervention. These findings align with Harris Interactive and the University of Phoenix
Department of Education’s (2015) poll, in which they found that nearly nine in 10 (86%) of
1,000 K–12 teachers in the United States had not integrated social media into their classrooms
and 62% indicated they did not intend to bring social media into their classroom.
Research Question 1 determined that the teachers’ propensity to use social media was
initially assessed at levels similar to those of preparedness. Teachers who lack the propensity
even to begin to use Facebook and Twitter to communicate with parents will not experience the
value of social media (School Principals and Social Networking in Education, 2010). However,
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as was the case with preparedness, once the teacher completed the intervention, his or her
propensity to use social media to communicate with parents increased.
In particular, after completing the intervention, teachers began to recognize the value of
using Facebook and Twitter to communicate with parents. The responses to the value items
pertained to the importance, preference, effectiveness, and positive impact of using Facebook
and Twitter to communicate with parents. The teachers’ initial responses were typically in
disagreement with those value characteristics, while after the intervention, the teachers’
perceptions shifted, almost universally, and such that they chose Agree (or even Strongly Agree)
with the importance, preference, effectiveness, and positive impact of using Facebook and
Twitter to communicate with parents. In fact, postintervention teachers ultimately found value in
social networking (School Principals and Social Networking in Education, 2010) they placed a
high value on social networking and believed it could be a valuable tool for communicating with
parents (EdWeb.net, 2010, p. 7).
Recommendations
In order to enhance the recognition of teachers’ value of social media, teachers should
have the opportunity to participate in a professional development dedicated to educating them
about the benefits of utilizing social media to communicate with parents. The universal shift
demonstrated through a brief intervention completed by the teachers would be further enhanced
by completing a professional development about the importance, preference, effectiveness, and
positive impact of using Facebook and Twitter to communicate with parents.
Research Question 2


What do teachers report as the greatest benefits of using Facebook and Twitter to
communicate with parents?
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Research Question 2 was meant to investigate what the teachers believed to be the
greatest benefits of using Facebook and Twitter to communicate with parents. The findings
determined that the majority of teachers believed the greatest benefits of using Facebook to
communicate with parents were its ease of use, its efficiency, and the increase in communication.
These benefits align with those that Huffman (2013) identified as ease, convenience, and speed
of the access. Huffman (2013) also identified information distribution as a significant benefit of
Facebook communication; however, this was one of the responses that the teachers provided
least.
Teacher responses to the benefits of Twitter varied from the responses to the Facebook
benefits. Perhaps most significantly, the overwhelming number of respondents indicated that
Twitter was beneficial because it could be used to provide information and updates, this benefit
was reported far less for Facebook. Twitter benefits are typically associated with its accessibility,
popularity and efficiency (Carpenter, 2015).
Recommendations
Similar to the recognition of the value of social media when communicating with parents,
teachers’ perception of the values of using social media to communicate with parents could also
be altered through professional development. The more consistently these ideas are reinforced
among teachers, the more common the perceptions will be among teachers. As the perceptions
of benefits were altered through the application of an intervention, so to could the further
edification and reinforcement of these benefits through professional development of the teachers
enhance the perceived use of social media to communicate with parents.
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Research Question 3


What do teachers report as the greatest challenges to using Facebook and Twitter to
communicate with parents?

Although the researcher sought to examine the perceived benefits of using Facebook and
Twitter, the researcher also sought to identify the perceived challenges associated with using
these tools to communicate with parents. Responses for the challenges were derived using
respondents’ own interpretation of what they believe to be the greatest challenges to using
Facebook and Twitter to communicate with parents, for this topic was not included in the
intervention. Although the teachers might recognize the potential of using social media to
enhance the educational experience, the majority of teachers has reservations about the potential
issues that could arise (Harris Interactive and The University of Phoenix, 2015).
Teachers most frequently responded that they would not use Facebook to communicate
with parents because of privacy concerns. This was not surprising because, as Willard (2016)
pointed out, they perceive about social media that “problems are associated with these social
networking sites, but the sites themselves generally are not the problem” (p. 1). Baule and Lewis
(2012) suggested that safety concerns would be the primary challenge of using social media to
communicate with parents. Several teachers in this study also responded that they would be
unlikely to use Facebook as a parent communication method because of safety concerns. These
challenges are not uncommon sentiments among teachers (edWeb.net, MCH Strategic Data,
2010). Despite the frequency of these concerns, others have found that these challenges can be
addressed through establishing professional boundaries (Finardi & Veronez, 2013).
Interestingly, unlike Facebook, regarding using Twitter as a parental communication
device, safety and privacy concerns were not the most common responses. Rather, teachers most
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frequently responded that lack of access and lack of understanding were the perceived challenges
of using Twitter to communicate with parents. This reticence is perhaps attributable to (a) the
teachers’ own lack of understanding of Twitter, or unfamiliarity with it, and (b) the time it would
take to learn how to use the tool. In even further contradiction to the perception, the US DOE
(2010) identified Twitter as part of its National Education Technology Plan 2016 because of its
access, popularity, and efficiency (Carpenter, 2015).
Recommendations
As set forth above, teachers would benefit from further professional development on the
importance, preference, effectiveness, and positive impact of using Facebook and Twitter to
communicate with parents. If teachers are given the opportunity to learn about the social media
applications, their ability to overcome the perceived challenges will be reduced. In particular
those which refer to the lack of understanding, lack of familiarity, and lack of access could all be
addressed through the further edification of teachers with professional development.
Implications
For this study, implications will be discussed in two areas. If schools seek to increase
parent–teacher communication, this study demonstrates that providing teachers with an
intervention of authentic, applicable examples is a method that is capable of shifting perceptions.
As the intervention was developed through the research-based MRKK (2013) design, positive
results were associated with a change in teacher perceptions. In addition to using an intervention,
teachers should also participate in further personalized professional learning (US DOE, Office of
Educational Technology, 2016).
An intervention can shift perception; however, hands-on- training can alter practices. To
prepare teachers initially to use social media, administrators must recognize that professional
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development is a critical piece of the social media implementation (Hume, 2011). As Bull
Hammond, & Ferster, (2008) determined, to prepare teachers for social media implementation,
its use must be a piece of the professional development. According to McConatha et al. (2014),
equally as important for the professional development is the need for administrators to
“recognize the significance of social media, and the power it has to support teachers, professional
and personally as they adopt new pedagogies which better address the needs of today’s students”
(p. 62).
A further implication of this study was the challenges that the teachers identified in the
study. The challenges included lack of access, lack of understanding, time, safety concerns, and
privacy concerns. The challenges encompassed by “lack of access” might involve the absence of
access for parents, as well as teachers not having the technology available to them in their
school. In that same manner, a lack of understanding on how to use the social media could be
attributed to the parents and the teachers. Although some of these challenges might be resolved
through further teacher professional development, some might involve parent training or policy
changes. The more knowledge that teachers have on how to use social media, professionally and
effectively, will help to counter the safety and privacy concerns, as well as their lack of
knowledge (Finardi & Veronez, 2013; edWeb.net, MCH Strategic Data, 2009).
Use of social media for parent–teacher communication involves parents and teachers;
therefore, schools might also want to consider professional development opportunities that
include parents and teachers. Another consideration is to review school responsible use policies
regarding privacy and safety concerns of using social media to communicate with parents.
Furthermore, with additional instruction on the prevalence and availability of social media
teachers will begin to recognize the ease of access and availability of the technology.
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Limitations
Consistent throughout the study was the challenge of contending with a generalized
overall lack of social media use in public education. This could certainly be attributable to the
perception that social media concerns outweigh the benefits, causing some school administrators
to ban their use all together (NSBA, 2007). This perception and typical, negative connotation
could influence responses and might very well have preintervention; however, the significant
shifts following the intervention show that the limitation is less significant. Nonetheless, the
general lack of use must be considered when analyzing these data.
Referring again to the participants in this study, the size and source of the participant
sample could also be considered a limitation. This study only included 38 teachers from two
schools in one school district; therefore, the findings cannot be generalized to other populations.
The school district did place a strong emphasis on increasing parent–teacher communication and
using technology to support communication, which should be considered when reviewing the
data.
Recommendations for Future Research
Researching social media use among educators, and in particular its use as a method of
parental communication is becoming increasingly important. Along these lines, future research
could examine the implementation of a comprehensive social media communication campaign.
In other words, developing a program for teachers, students, and parents to implement
throughout the school year where training would be administered (for all concerned parties) and
the goal would be using Facebook or Twitter as an initial means of parental communication.
Although this researcher examined the perceptions, perceived benefits, and challenges associated
with using social media as a parental communication device, it the researcher did not continue on
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to examine the actual implementation of these practices. Thus, the researcher asked the following
questions: What tools are used for what purposes? How does the tool use vary according to grade
level, subject taught, or cultural influence of parents? These topics would certainly make
interesting studies, especially considering the overwhelming shift in perception after a brief
intervention.
Summary
The purpose of this research was to examine pre-K–8 teachers’ preparedness, propensity,
and perception of value regarding using Facebook and Twitter for parent–teacher
communication. This study was accomplished using three research questions:
1. In what ways, if any, do teacher perceptions of using Facebook and Twitter to
communicate with parents change regarding preparedness and propensity to use the
tools, and value of using the tools;
4. What do teachers report as the greatest benefits of using Facebook and Twitter to
communicate with parents; and
5. What do teachers report as the greatest challenges to using Facebook and Twitter to
communicate with parents?
Consistent throughout Research Question 1 was an overall shift in perception of
participants to be more agreeable to using social media as a parental communication device. In
fact, the shift was so often very significant that perhaps the most conclusive piece of research
that can be drawn from these results is training and professional development are crucial step to
prepare teachers to accept and want to implement successfully parental social media
communication.
Likewise, with Research Questions 2 and 3, the benefits and challenges of using social
media to communicate with parents were also asked in response to in a manner that founded on
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the research that could be addressed with training and professional development. For the most
part, participants were receptive to the prospect of using social media to communicate with
parents, noted the key benefits (ease, efficiency, and increased communication), and identified
challenges (safety concerns, privacy concerns, and lack of access and understanding), which
again, could be addressed with proper training and professional development.
Ultimately, most teachers recognized the value of using social media to communicate
with parents, the same teachers were somewhat prepared to use social media to communicate
with parents, and the majority of the teachers was more likely to use them after a brief
intervention. Thus, although challenges were associated with using social media to communicate
with parents, they could stand in the way of the overwhelming benefits (School Principals and
Social Networking in Education, 2010).

89

REFERENCES
Abdelraheem, A. Y., & Ahmed, A. M. (2015). Electronic social media in teaching: Usages,
benefits, and barriers as viewed by Sudanese faculty members. American International
Journal of Social Science, 4(5), 58–68.
Aikens, N., Tarullo, L., Hulsey, L., Ross, C., West, J., & Xue, Y. (2010). ACF-OPRE report: A
year in head start: Children, families and programs. Washington, DC. U.S. Department
of Health and Human Services, Administration for Children and Families.
Al-Alwan, A. F. (2014). Modeling the relations among parental involvement, school engagement
and academic performance of high school students. International Education Studies, 7(4),
47.
Archer-Banks, D. A., & Behar-Horenstein, L. S. (2008). African American parental involvement
in their children's middle school experiences. The Journal of Negro Education, 77(2),
143–156.
Auerbach, S. (2010). Beyond coffee with the principal: Toward leadership for authentic school–
family partnerships. Journal of School Leadership, 20(6), 728–757.
Balli, S. J., Wedman, J. F., & Demo, D. H. (1997). Family involvement with middle-grades
homework: Effects of differential prompting. The Journal of Experimental Education,
66(1), 31–48.
Bauch, J. P. (2000, April). Electronic parent involvement? New developments with phones,
e-mail, and the Internet to link schools and homes. Paper presented at the 10th annual
international roundtable on school, family, and community partnerships. New Orleans,
LA.

90

Baule, S. M., & Lewis, J. E. (2012). Social networking for schools. Santa Barbara, CA:
Linworth.
Bennett-Conroy, W. (2012). Engaging parents of eighth grade students in parent–teacher
bidirectional communication. School Community Journal, 22(2), 87–110.
Bernard, H. R. (2002). Research methods in anthropology: Qualitative and quantitative methods.
(3rd ed.) Walnut Creek, CA: AltaMira.
Billingham, C. M., & Kimelberg, S. M. (2013). Middle-class parents, urban schooling, and the
shift from consumption to production of urban space. Sociological forum, 28(1), 85–108.
Bird, K. (2006). Student information systems: How do you spell parental involvement? S-I-S.
T.H.E. Journal, 33(7), 38–42.
Blankley-Williams, M. (2011). A teacher’s voice: Embracing change to make a difference.
Learning Teaching Technology, 23(1), 33–53.
Blazer, C. (2012). Social networking in schools: Benefits and risks; review of the research:
Policy considerations; and current practices. Miami-Dade County Public Schools
Research Services. Retrieved from ERIC database. (ED536527)
Blogbasics.com. (2016). Retrieved from http://www.easycounter.com/report/blogbasics.com
Bogdan, C., & Mayer, R. (2009, June). Makumba: The role of the technology for the
sustainability of amateur programming practice and community. In Proceedings of the
fourth international conference on communities and technologies (pp. 205-214).
BookLover. (2016). Introduction: Why you should use Facebook. In Facebook PowerHouse
(pp. 1. Amazon Digital Services LLC: LuLu.com. Retrieved from
https://books.google.com/books?id=ZeWcCwAAQBAJ&pg=PT3&lpg=PT3&dq=).+Intr
oduction:+Why+you+should+use+Facebook.+In+Facebook+PowerHouse&source=bl&ot

91

s=FFVtAMYijW&sig=Z00e3WmpRvZ21ejrx93acK4MsxA&hl=en&sa=X&ved=0ahUK
EwjpkKSsv6nQAhUH6YMKHdoVBCoQ6AEIHzAB#v=onepage&q=).%20Introduction
%3A%20Why%20you%20should%20use%20Facebook.%20In%20Facebook%20Power
House&f=false
Bosco, J. (2011). Acceptable use policies in the Web 2.0 and mobile era. Washington, DC:
Consortium for School Networking.
Brill, J. (2008). Likert scale. Encyclopedia of survey research methods, 1, 427–429.
Brooks, N., Bruno, E., & Burns, T. (1997). Reinforcing students’ motivation through parent
interaction. Chicago, IL: Saint Xavier University. Retrieved from ERIC database. (ED
411074)
Bryant, D., Peisner-Feinberg, E., & Miller-Johnson, S. (2000, April). Head start parents’ roles in
the educational lives of their children. Annual Conference of the American Educational
Research Association, New Orleans, LA.
Bull, G., Hammond, T., & Ferster, B. (2008). Developing Web 2.0 tools for support of historical
inquiry in social studies. Computers in the Schools, 25(3/4), 275-287.
Bumgardner, S., & Knestis, K. (2011, May). Social networking as a tool for student and teacher
learning. Retrieved from http://www.districtadministration.com/article/socialnetworking-tool-student-and-teacher-learning
Butler, K. (2010). Tweeting your own horn. District Administration, 46(2), 41–44.
Carpenter, J. (2015). Preservice teachers’ microblogging: Professional development via Twitter.
Contemporary Issues in Technology and Teacher Education, 15(2), 209–234.

92

Chairatchatakul, A., Jantaburom, P., & Kanarkard, W. (2012). Using social media to improve a
parent–school relationship. International Journal of Information and Education
Technology, 2(4), 378.
Chavkin, N. F., & Williams, D. L. Jr. (2015). Low-income parents’ attitudes toward parent
involvement in education. The Journal of Sociology and Social Welfare, 16(3), 3.
Cheung, C. S. S., & Pomerantz, E. M. (2012). Why does parents’ involvement enhance
children’s achievement? The role of parent-oriented motivation. Journal of Educational
Psychology, 104(3), 820.
Children’s Internet Protection Act of 2009. Federal Communications Commission. Retrieved
from https://www.fcc.gov/consumers/guides/childrens-internet-protection-act
Clinkenbeard, P. R. (2012). Motivation and gifted students: Implications of theory and research.
Psychology in the Schools, 49(7), 622–630.
Cohen, J. (1988). Statistical power analysis for the behavioral sciences. New York, NY:
Routledge Academic.
Cook, K. (2014, January 14). K–12 teachers uncertain about how to connect with students and
parents via social media. Reveals University of Phoenix Survey. Retrieved from
http://www.phoenix.edu/news/releases/2014/01/new-survey-shows-teachers-uncertainon-social-media.html
Cox, D., & McLeod, S. (2014). Social media marketing and communications strategies for
school superintendents. Journal of Educational Administration, 52(6), 850–868.
Cox, D. D. (2012). School communications 2.0: A social media strategy for K–12 principals and
superintendents. (Unpublished doctoral dissertation). Iowa State University, Ames, IA.

93

Crea, T. M., Reynolds, A. D., & Degnan, E. (2015). Parent engagement at a Cristo Rey high
school: Building home–school partnerships in a multicultural immigrant community.
Journal of Catholic Education, 19(1), 223.
Devgun, M. S. (2012). Relationship between Parental Involvement and Academic achievement
of Higher Secondary Students. Review of Research, 10, 1–4.
digedu. (2014). Technology use in the classroom: A study. Retrieved from http://digedu.com/
technology-use-classroom-study/
Digital Promise. (2014). Using Technology for Effective Parent-Teacher Communication.
Retrieved from http://digitalpromise.org/2014/09/17/using-technology-for-effectiveparent-teacher-communication/
DiJohn, G. M. (2015). Effective and efficient parent–teacher communication. Masters of Arts in
Education Action Research Papers. Paper 111. Retrieved from http://sophia.stkate.edu/
cgi/viewcontent.cgi?article=1110&context=maed
Dixon, B. (2012). Social media for school leaders. A comprehensive guide to getting the most.
San Francisco, CA: Jossey-Bass.
Drake, P. (2014). Is your use of social media FERPA compliant? Educause Review, 2(24), 14.
Drexler, W., Baralt, A., & Dawson, K. (2008). The Teach Web 2.0 Consortium: A tool to
promote educational social networking and Web 2.0 use among educators. Educational
Media International, 45(4), 271–283.
Dron, J., & Anderson, T. (2014). Teaching crowds: Learning and social media. Edmonton, AB:
Athabasca University Press.

94

Duggan, M., Ellison, N. B., Lampe, C., Lenhart, A., & Madden, M. (2015). Social media update
2014. Pew Research Center. Retrieved from http://www.pewinternet.org/files/2015/
01/PI_SocialMediaUpdate20144.pdf
Duggan, M., & Smith, A. (2013). Social media update 2013. Pew Internet and American Life
Project. Retrieved from http://www.pewinternet.org/2013/12/30/social-media-update2013/
edWeb.net. (2010). School principals and social networking in education: Practices, policies, and
realities in 2010, Final Report. Co-sponsored by edWeb.net, IESD, MCH Strategic Data,
and MMS Education. Retrieved from
http://www.edweb.net/fimages/op/PrincipalsandSocialNetworkingReport.pdf
Eccles, J. S., & Harold, R. D. (1993). Parent–school involvement during the early adolescent
years. Teachers College Record, 94(3), 568–587.
Elementary and Secondary Education Act of 1965, P.181 § 1118 (1965). Retrieved from
http://www2.ed.gov/policy/elsec/leg/esea02/index.html
Elkaseh, A. M., Wong, K. W., & Fung, C. C. (2016). Perceived ease of use and perceived
usefulness of social media for e-learning in Libyan higher education: A structural
equation modeling analysis. International Journal of Information and Education
Technology, 6(3), 192.
Ellis, M., Lock, G., & Lummis, G. (2015). Parent–teacher interactions: Engaging with parents
and careers. Australian Journal of Teacher Education, 40(5), 9.
Ellis, P. D. (2009). Thresholds for interpreting effect sizes. Retrieved from http://www.
polyu.edu.hk/mm/effectsizefaqs/thresholds_for_interpreting_effect_sizes2.html

95

El Nokali, N. E., Bachman, H. J., & Votruba-Drzal, E. (2010). Parent involvement and children’s
academic and social development in elementary school. Child Development, 81(3), 988–
1005.
Epstein, J. L. (1995a). School, family, community partnerships. Phi Delta Kappan, 76(9),
701–712.
Epstein, J. L. (1995b). TIPS: Teachers involve parents in schoolwork. Manual for teachers.
language arts, science/health, and math interactive homework in the middle grades.
Baltimore, MA: The Johns Hopkins University.
Epstein, J. L., & Sanders, M. G. (2002). Family, school, and community partnerships. In M. H.
Bornstein (Ed), Handbook of parenting, Volume 5: Practical issues in parenting
(pp. 406–437). Mahwah, NJ: Lawrence Erlbaum Associates.
Epstein, J. L., & Sheldon, S. B. (2002). Present and accounted for: Improving student attendance
through family and community involvement. The Journal of Educational Research,
95(5), 308–318.
Estrada, A. W. (2009). Saving face from Facebook: Arriving at a compromise between schools’
concerns with teacher social networking and teachers’ first amendment rights. Thomas
Jefferson School of Law: Law Review, 32(2), 283.
Fairbank, J., Maslin, P., Maullin, R., & Metz, D. (2013). Key findings California parent survey
summary report (pp. 1–20, Rep.). Oakland, CA: EdSource. Retrieved from
http://edsource.org/wp-content/profiles/parent-engagement/pe-power.pdf
Fan, W., & Williams, C. M. (2010). The effects of parental involvement on students’ academic
self-efficacy, engagement and intrinsic motivation. Educational Psychology, 30(1),
53–74.

96

Ferraro, J. M. (2000/2003, September/October). Reflective practice and professional
development. ERIC Clearing Journal of Teacher Education, 54(4), 1 –5.
Finigan-Carr, N. M., Copeland-Linder, N., Haynie, D. L., & Cheng, T. L. (2014). Engaging
urban parents of early adolescents in parenting interventions: Home visits vs. group
sessions. School Community Journal, 24(2), 63–82.
Ferriter, W. M., Ramsden, J. T., & Sheninger, E. C. (2012). Communicating and connecting with
social media. Bloomington, IN: Solution Tree Press/NAESP.
Finardi, K. R., & Veronez, T. (2013). Beliefs on using Facebook as a communication tool
between teachers and students. Revista (Con) textos Linguísticos, 7(8.1), 292–311.
Fischer, E., & Reuber, A. R. (2011). Social interaction via new social media: How can
interactions on Twitter affect effectual thinking and behavior? Journal of Business
venturing, 26(1), 1–18.
Fleming, N. (2012). Schools are using social networking to involve parents. Education Week,
32(11), 16–17.
Freidman, L. W., & Friedman, H. H. (2013). Using social media technologies to enhance online
learning. Journal of Educators Online, 10(1). 35–57.
Gamson, D. A., McDermott, K. A., & Reed, D. S. (2015). The Elementary and Secondary
Education Act at fifty: Aspirations, effects, and limitations. RSF: The Russell Sage
(ESEA, 1965, Sec, 1118, p.81). Retrieved from http://legcounsel.house.gov/Comps/
EDII_CMD.PDF
Gannod, G. C., & Bachman, K. M. (2012). A characterization of social networks for effective
communication and collaboration in computing education. In 119th ASEE Annual
Conference and Exposition (pp. 100 –112). Oxford, OH.

97

Gilmore, S. (2015, September 15). Probing the impact of parent–teacher digital communication.
Retrieved from http://www.edweek.org/ew/articles/2015/09/16/probing-the-impact-ofparent-teacher-digital-communication.html
Goldfarb, A., Pregibon, N., Shrem, J., & Zyko, E. (2011). Informational brief on social
networking in education. New York Comprehensive Center. Retrieved from
http://www.p12.nysed.gov/technology/internet_safety/documents/InformationalBriefon
SocialNetworkinginEducation.pdf.
Goodman, V. D. (2009). Keeping the user in mind: Instructional design and the modern library.
Oxford, UK: Chandos.
Grunwald & Associates. (2010). Educators, technology and 21st century skills: Dispelling five
myths. Retrieved from www.WaldenU.edu/fivemyths
Harris, A., & Goodall, J. (2008). Do parents know they matter? Engaging all parents in learning.
Educational Research, 50(3), 277–289.
Harris Interactive & The University of Phoenix Department of Education. (2015, August 31).
Despite embracing new technology, 87 percent of K–12 educators have not integrated
social media into the classroom [Press release]. Retrieved from http://www.phoenix.edu/
news/releases/2015/08/87_percent_k-12_educators_not_integrated_social_media_into_
classroom.html
Hartstein, D. (2011, April 26). How schools can use Facebook to build an online community.
Mashable Social Media. Retrieved from http://mashable.com/2011/04/26/facebook-forschools/#gTEE9_wvMGq6
Hendee, C. (2014). Teachers have mixed feelings on using social media in classrooms. Business
Journal. Retrieved from http://www.bizjournals.com/denver/new.

98

Henderson, A. T., & Mapp, K. L. (2002). A new wave of evidence: The impact of school, family,
and community connections on student achievement. Austin, TX: Southwest Educational
Development Laboratory.
Herbert, M. (2012). Why all the chatter about #edchat? District Administration, 48(4), 51–54.
Hilgendorf, A. E. (2012). Through a limiting lens: Comparing student, parent, and teacher
perspectives of African American boys’ support for school. School Community Journal,
22(2), 111–130. Retrieved from http://search.proquest.com/docview/1281846585
?accountid=12085
Hinrichs, R., & Wankel, C. (Eds.). (2011). Transforming virtual world learning: cutting-edge
technologies in higher education. Bingley, UK: Emerald Group.
Hirsh, S. (2005). Professional development and closing the achievement gap. Theory into
practice, 44(1), 38–44.
Ho, L. H., Hung, C. L., & Chen, H. C. (2013). Using theoretical models to examine the
acceptance behavior of mobile phone messaging to enhance parent–teacher interactions.
Computers and Education, 61, 105–114.
Hoover-Dempsey, K. V., & Walker, J. M. (2002). Family–school communication. Elementary
School Journal. Retrieved from http://www.vanderbilt.edu/peabody/family-school/
school%20reports/HooverDempsey_Walker.pdf
Huffman, S. (2013). Benefits and pitfalls: Simple guidelines for the use of social networking
tools in K–12 education. Education, 134(2), 154–160.
Hume, K. (2011). Tuned out: Engaging the 21st century learner. Toronto, ON: Pearson Canada.

99

Hur, J. W., & Oh, J. (2012). Learning, engagement, and technology: Middle school students’
three-year experience in pervasive technology environments in South Korea. Journal of
Educational Computing Research, 46(3), 295–312.
Jeynes, W. H. (2007). The relationship between parental involvement and urban secondary
school student academic achievement a meta-analysis. Urban education, 42(1), 82–110.
Jeynes, W. H. (2011). Parental involvement and academic success. New York: Routledge.
Jeynes, W. H. (2012). A meta-analysis of the efficacy of different types of parental involvement
programs for urban students. Urban Education, 47(4), 706–742.
Johnson, F. V. (2011). Examining the impact of teacher perceptions of barriers of parental
involvement (Doctoral dissertation, Walden University). Retrieved from
http://scholarworks.waldenu.edu/cgi/viewcontent.cgi?article=1980&context=dissertations
Joosten, T. (2012). Social media for educators: Strategies and best practices. Hoboken, NJ: John
Wiley and Sons.
Kaleta, R., Skibba, K., & Joosten, T. (2007). Discovering, designing, and delivering hybrid
courses. In A. Picciano & C. Dziuban (Eds.), Blended learning: Research perspectives,
111–143, Needham, MA: The Sloan Consortium.
Kamalodeen, V. (2013). Exploring teachers’ participation in an online professional social
network, 22, 133–155.
Knopf, H. T., & Swick, K. J. (2007). How parents feel about their child’s teacher/school:
Implications for early childhood professionals. Early Childhood Education Journal,
34(4), 291–296.

100

Knupfer, N. N., & McLellan, H. (1996). Descriptive research methodologies. Handbook of
research for educational communications and technology, 1196–1212, New York, NY:
Macmillan.
Koch, C. (2010). The function of electronic communication devices in assisting parental
involvement in middle schools. (Doctoral dissertation, University of South Dakota).
Retrieved from https://www.ebscohost.com/
Kohl, G. O., Lengua, L. J., & McMahon, R. J. (2000). Parent involvement in school
conceptualizing multiple dimensions and their relations with family and demographic risk
factors. Journal of School Psychology, 38(6), 501–523.
Kosaretskii, S. G., & Chernyshova, D. V. (2013). Electronic communication between the school
and the home. Russian Education and Society, 55(10), 81–89.
Kraft, M. A., & Dougherty, S. M. (2013). The effect of teacher–family communication on
student engagement: Evidence from a randomized field experiment. Journal of Research
on Educational Effectiveness, 6(3), 199–222.
Kraft, M.A., & Rogers, T. (2014). Teacher–parent communication. Experimental evidence from
a low-cost communication policy. Paper presented at the Society for Research on
Education Effectiveness Spring Conference, Washington, DC.
Kurtz, J. (2009). Twittering about learning: Using twitter in an elementary school classroom.
Horace, 25(1), n1.
Lane, M., & Coleman, P. (2012). Technology ease of use through social networking media.
Journal of Technology Research, 3, 1–12.
Leedy, P. D., & Ormrod, J. E. (2001). Practical research: Planning and design. Upper Saddle
River, NJ: Prentice Hall.

101

Lekli, L., & Kaloti, E. (2015). Building parent–teacher partnerships as an effective means of
fostering pupils’ success. Academic Journal of Interdisciplinary Studies, 4(S1), 101.
Lewin, C., & Luckin, R. (2010). Technology to support parental engagement in elementary
education: Lessons learned from the UK. Computers and Education, 54, 749–758.
Lin, M. F. G., Hoffman, E. S., & Borengasser, C. (2013). Is social media too social for class? A
case study of Twitter use. TechTrends, 57(2), 39–45.
Lloyd-Smith, L., & Baron, M. (2010). Beyond conferences: Attitudes of high school
administrators toward parental involvement in one small Midwestern state. The School
Community Journal, 20(2), 23–44.
Louis, K. S., Leithwood, K., Wahlstrom, K., & Anderson, S. (2010). Investigating the links to
improved student learning: Final report of research findings. Retrieved from
http://www.wallacefoundation.org/knowledge-center/school-leadership/keyresearch/Documents/Investigating-the-Links-to-Improved-Student-Learning.pdf
Lozano, L. M., García-Cueto, E., & Muñiz, J. (2008). Effect of the number of response
categories on the reliability and validity of rating scales. Methodology, 4(2), 73–79.
Lumsden, L. S. (1994). Student motivation to learn. ERIC Digest, 92, 1 –5.
Magette, K. (2013). Teachers talking about using social media. Phi Delta Kappan, 92(2), 6–7.
Maxwell, J. A. (2008). Designing a qualitative study. In L. Bickman & D. Rog (Eds.). The Sage
handbook of applied social research methods (pp. 214–253). London, UK: Sage.
Mazza, J. A., Jr. (2013). The use of social media tools by school principals to communicate
between home and school (Doctoral dissertation). University of Pennsylvania,
Philadelphia, PA. Retrieved from http://media.proquest.com/media/pq/
classic/doc/3082462531/fmt/ai/rep/NPDF?_s=oR6kFYzB7UuxhZ8vnkRShFFDpAc%3D

102

McConatha, D., Penny, C., Schugar, J., & Bolton, D. (2014). Mobile pedagogy and perspectives
on teaching and learning. Hershey, PA: IGI Global.
McConnell, B. M., & Kubina, R. M., Jr. (2014). Connecting with families to improve students’
school attendance: A review of the literature. Preventing School Failure: Alternative
Education for Children and Youth, 58(4), 249–256.
McCutcheon, N. (2013). Use of social media as a school principal (Doctoral dissertation).
Indiana State University, Terre Haute, IN. Retrieved from http://tbr2.indstate.edu/
bitstream/10484/5381/1/McCutcheon,%20Neal.pdf
McNeal, R. B., Jr. (2014). Parent involvement, academic achievement and the role of student
attitudes and behaviors as mediators. Universal Journal of Educational Research, 2(8),
564–576.
Memon, G. R., Joubish, M. F., & Khurram, M. A. (2010). Education in Pakistan: The key issues,
problems and the new challenges. Middle-East Journal of Scientific Research, 6,
672–677.
Mills, S. (1994). Extending the learning community: involving parents and families in schools.
Retrieved from http://www.saskschoolboards.ca/old/ResearchAndDevelopment/
ResearchReports/ParentPartnership/94-09.htm
Mitchell, S., Foulger, T. S., & Wetzel, K. (2015). Ten tips for involving families through
Internet-based communication. YC Young Children, 64(5), 46–49.
MMS Education. (2012). 2012 survey of K–12 educators on social networking, online
communities, and Web 2.0 tools. Retrieved from http://www.edweb.net/fimages/op/
reports/Educators-and-Social-Media-2012-web.pdf

103

Moeller, B., & Reitzes, T. (2011). Integrating technology with student-centered learning: A
report to the Nellie Mae Education Foundation. Quincy, MA: Education Development
Center.
Mondahl, M., & Razmerita, L. (2014). Social media, collaboration and social learning: A casestudy of foreign language learning. Electronic Journal of e-Learning, 12(4), 339–352.
Morrison, G. R., Ross, S. M., Kemp, J. E., & Kalman, H. (2013). Designing effective instruction.
Hoboken, NJ: John Wiley and Sons.
Murray, K. W., Finigan-Carr, N., Jones, V., Copeland-Linder, N., Haynie, D. L., & Cheng, T. L.
(2014). Barriers and facilitators to school-based parent involvement for parents of urban
public middle school students. SAGE, 4(4), 1–12.
Mutch, C., & Collins, S. (2012). Partners in learning: Schools’ engagement with parents,
families, and communities in New Zealand. School Community Journal, 22(1), 167–188.
Nagel, D. (2012, February 6). K–12 student data and learning management systems miss the
mark. T.H.E. Journal, 1, 1 –3. Retrieved from https://thejournal.com/Articles/2012/02/06/
K12-Student-Data-and-Learning-Management-Systems-Miss-the-Mark.aspx?Page=3
Nasser, R., Cherif, M., & Romanowski, M. (2011). Factors that impact student usage of the
learning management system in Qatari schools. The International Review of Research in
Open and Distributed Learning, 12(6), 39–62.
National Education Association. (2008). Parent, family, community involvement in education.
Policy Brief. Washington, DC: Author.
National Middle School Association. (n.d.). Retrieved from http://www.nasbe.org/contactus/directory/connect-with-other-education-orgs/national-middle-school-association/

104

National School Boards Association. (2007). Creating and connecting/research and guidelines
on online social—and educational—networking. Alexandria, VA: Author.
National School Public Relations Association. (2011). Direct e-communication is clear choice of
parents in NSPRA member districts, 1–8. Rockville, MD: NSPRA Counselor. Retrieved
from http://www.nspra.org/files/Counselor—Surveyresults-08232011.pdf
No Child Left Behind Act. (2002). A desktop reference. Washington, DC: Office of the Under
Secretary of Education.
November, A. C. (2010). Empowering students with technology. Thousand Oaks, CA: Corwin
Press.
O’Donoghue, K. L. (2014). Barriers to parental involvement in schools: developing diverse
programs to include unique demographics (Master’s thesis). State University of New
York, Brockport, NY.
Öztürk, M. (2013). Barriers to parental involvement for diverse families in early childhood
education. Journal of Educational and Social Research, 3(7), 13.
Patrikakou, E. N. (2008). The power of parent involvement: Evidence, ideas, and tools for
student success. A report commissioned by the Center of Innovation and Improvement:
Twin Paths to Better Schools. Retrieved from http://education.praguesummerschools.org/
images/education/readings/2014/Patrikakou_Power_of_parent_involvement.pdf
Patton, M. Q. (2002). Qualitative research and evaluation methods. Thousand Oaks, CA: Sage.
Pavelea, A. (2013). Social media and the new academic environment: Pedagogical challenges.
Journal of Media Research, 6(3), 79.

105

Pempek, T. A., Yermolayeva, Y. A., & Calvert, S. L. (2009). College students’ social
networking experiences on Facebook. Journal of Applied Developmental Psychology,
30(3), 227–238.
Porterfield, K., & Carnes, M. (2012). Why social media matters school communication in the
digital age. Bloomington, IN.: Solution Tree Press.
Powell, A. L. (2012). Parents’ perceptions of factors influencing students’ attendance
(Unpublished Master’s thesis). State University of New York, Brockport, NY.
Purcell, K., Heaps, A., Buchanan, J., & Friedrich, L. (2013). How teachers are using technology
at home and in their classrooms. Washington, DC: Pew Research Center’s Internet and
American Life Project.
Ratcliff, N., & Hunt, G. (2009). Building teacher–family partnerships: The role of teacher
preparation programs. Education, 129(3), 495–505.
Reaching the New Digital Parent. (2013, December). An administrator’s guide: Developed by
Schoolwires and Project Tomorrow. Retrieved from http://techgirlsavvy.com/wpcontent/uploads/2014/03/Administrators-Guide-to-Reaching-Digital-Parents.pdf
Redding, S., Murphy, M., & Sheley, P. (Eds.) (2011). Handbook on family and community
engagement. Lincoln, IL: Academic Development Institute.
Reynolds, A. D., Crea, T. M., Medina, F. J., Degnan, E., & McRoy, R. (2014). A mixed-methods
case study of parent involvement in an urban high school serving minority students.
Urban Education, 50(6), 750–775.
Rideout, V. (2014, January). Learning at home: Families’ educational media use in America.
New York, NY: Joan Ganz Cooney Center.

106

Robinson, D. V., & Volpe, L. (2015). Navigating the parent involvement terrain: The
engagement of high poverty parents in a rural school district. Journal of Family Diversity
in Education, 1(4), 66–85.
Rocco, S. (2013). 5 Reasons for Social Media Communication In Education - edSocialMedia.
Retrieved from http://www.edsocialmedia.com/2013/01/5-reasons-for-social-mediacommunication-in-education/
Ryan, C. S., Casas, J. F., Kelly-Vance, L., Ryalls, B. O., & Nero, C. (2010). Parent involvement
and views of school success: the role of parents’ Latino and White American cultural
orientations. Psychology in the Schools, 47(4), 391–405.
Sadovnik, A. R., O’Day, J. A., Bohrnstedt, G. W., & Borman, K. M. (2013). No child left behind
and the reduction of the achievement gap: Sociological perspectives on federal
educational policy. New York, NY: Routledge.
Salant, P., & Dillman, D. A. (1994). How to conduct your own survey. New York, NY: Wiley.
Saldana, J. (2009). The coding manual for qualitative researchers. Thousand Oaks: Sage.
Schachter, R. (2011). The social media dilemma. District Administration, 47(7), 27–33.
Schmucki, L., Hood, J., & Meell, S. (2009). A survey of K–12 educators on social networking
and content-sharing tools. Retrieved from http://www.edweek.org/media/k-12
socialnetworking.pdf
School Communications Preferences. (2011). Principal, 91(2), 8–9.
SchoolWires and Project Tomorrow. (2013). Reaching the new digital age parent: An
administrator’s guide. Retrieved from http://techgirlsavvy.com/wp-content/uploads/
2014/03/Administrators-Guide-to-Reaching-Digital-Parents.pdf

107

Senger, D. (2013). Social media use by school districts diving beyond “Should we?” discussions.
Retrieved from https://www.nspra.org/files/docs/SENGER_Social_Media_Schoolsweb.pdf
Shannon, L. (2013). The impact of electronic communication on personal relationships (Master’s
thesis). Gonzaga University, Spokane, WA. Retrieved from http://web02.gonzaga.edu/
comltheses/proquestftp/Shannon_gonzaga_0736M_10241.pdf
Sheninger, E. (2014). Digital leadership: Changing paradigms for changing times. Thousand
Oaks, CA: Corwin Press.
Shockley, J. (2010). Unfiltered? A content analysis of pro athletes’ “Twitter” use. (Doctoral
dissertation). East Tennessee State University, Johnson City, TN. Retrieved from
http://dc.etsu.edu/cgi/viewcontent.cgi?article=3084&context=etd
Simon, M. K., & Goes, J. (2013). Scope, limitations, and delimitations. Retrieved from
http://dissertationrecipes.com/wp-content/uploads/2011/04/limitationscope
delimation1.pdf
Smith, A. (2011). Why Americans use social media: Social networking sites are appealing as a
way to maintain contact with close ties and reconnect with old friends. Washington, DC:
Pew Research Center.
St. George, C. (2010). How can elementary teachers collaborate more effectively with parents to
support student literacy learning? Delta Kappa Gamma Bulletin, 76(2), 32–38.
Stout, M. (2011a, June 12). Experts: Social media can have positive place in education, too.
Retrieved from http://www.patriotledger.com/article/20110612/News/306129870

108

Stout, M. (2011b, June 12). School officials struggle with using Facebook, social networking
sites. Retrieved from http://www.enterprisenews.com/article/
20110612/News/306129890
Surry, D. W. (Ed.). (2010). Technology integration in higher education: Social and
organizational aspects. Hershey, PA: IGI Global.
Symeou, L., Roussounidou, E., & Michaelides, M. (2012). I feel much more confident now to
talk with parents: An evaluation of in-service training on teacher–parent communication.
School Community Journal, 22(1), 65–87.
The Herridge Group. (2004). The use of traditional systems design models for elearning.
Uxbridge, Canada: Author. Retrieved from http://www.herridgegroup.com/pdfs/The%20
use%20of%20Traditional%20ISD%20for%20eLearning.pdf
The State of New York’s failing schools: 2015 report. (2015). Retrieved from http://www.
governor.ny.gov/sites/governor.ny.gov/files/atoms/files/NY
Thigpen, D., & Freedberg, L. (2014). The power of parents: Research underscores the impact of
parent involvement in schools. Oakland, CA: EdSource.
Thompson, B. (2008). Characteristics of parent–teacher e-mail communication. Communication
Education, 57(2), 201-223.
Thompson, B. C., Mazer, J. P., & Grady, E. F. (2015). The changing nature of parent–teacher
communication: Mode selection in the smartphone era, Communication Education, 64(2),
187–207.
Tolbert, A. (2014). Parent–teacher relationships among low-income families. Retrieved from
http://kb.osu.edu/dspace/bitstream/handle/1811/60290/ParentTeacherRelationships.pdf?s
equence=1

109

Torres, J. L. (2013). An examination of adult online learner preferences for experiences of
learning online and contributing experiential factors (Doctoral dissertation). Texas Tech
University, Lubbock, TX.
Turney, K., & Kao, G. (2009). Barriers to school involvement: Are immigrant parents
disadvantaged? The Journal of Educational Research, 102(4), 257–271.
U.S. Department of Education. (2010). National Education Technology Plan: Transforming
American education learning powered by technology. Retrieved from https://www.ed.
gov/sites/default/files/netp2010.pdf
U.S. Department of Education, National Center for Educational Statistics. (2007). Parent and
family involvement in education, 2006–07 school year, National Household Education
Surveys Program of 2007. Washington, DC: Author.
U.S. Department of Education, Office of Elementary and Secondary Education. (2004, April).
Parent involvement. Retrieved from http://www2.ed.gov/policy/elsec/leg/esea02/
pg107.html#sec9101
U.S. Department of Education, Office of Educational Technology. (2016a). Future ready
learning reimagining the role of technology in education. Washington, DC: Author.
Retrieved from http://tech.ed.gov/files/2015/12/NETP16.pdf
U.S. Department of Education, Office of Educational Technology. (2016b). National Education
Technology Plan. Washington, DC: Author. Retrieved from http://tech.ed.gov/netp/
Wallace Foundation. (2013). The school principal as leader: Guiding schools to better teaching
and learning. Retrieved from http://www.wallacefoundation.org/knowledge-center/
school-leadership/effective-principal-leadership/Documents/The-School-Principal-asLeader-Guiding-Schools-to-Better-Teaching-and-Learning-2nd-Ed.pdf

110

Walters-Parker, K. (2007). When students pass but schools fail: The negligent failure to teach
students to read. Education Law and Policy Forum, 3. Retrieved from http://www.
educationlawconsortium.org/forum/2007/papers/Walters-Patker2007.pdf
Wanat, C. (2010). Challenges balancing collaboration and independence in home–school
relationships: Analysis of parents' perceptions in one district. School Community Journal,
20(1), 159–186.
Wang, Y. (2013). Social media in schools: A treasure trove or hot potato? Journal of Cases in
Educational Leadership, 16(1), 56–64.
Wankel, C. (2011). Higher education administration with social media: including application in
student affairs, enrollment management, alumni relations, and career centers. Bingley,
UK: Emerald Group.
Warlick, D. F. (2011). What school leaders need to know about digital technologies and social
media. In S. McLeod & C. Lehmann (Eds.), (pp. 5 –224). San Francisco, CA: John Wiley
and Sons.
WestEd. (2014). Family engagement framework: A tool for California school districts.
Sacramento, CA: WestEd. and California Department of Education.
Whichard-Bond, L. T. (2013). Teacher-to-parent communication techniques after a one-hour
training session: An action science project. (Doctoral dissertation). Capella University,
Minneapolis, MN. Retrieved from ProQuest database. (UMI No: 3601051)
Whitaker, T., & Fiore, D. J. (2016a). Study guide to dealing with difficult parents. New York,
NY: Routledge.
Whitaker, T., & Fiore, D. J. (2016b). Dealing with difficult parents: And with parents in difficult
situations. New York, NY: Routledge.

111

White, C. M. (2012). Social media, crisis communication, and emergency management:
Leveraging Web 2.0 technologies. Boca Raton, FL: CRC.
Wilder, S. (2014). Effects of parental involvement on academic achievement: A meta-synthesis.
Educational Review, 66(3), 377–397.
Willard, N. (2016). A briefing for educators: Online social networking communities and youth
risk. Center for Safe and Responsible Internet Use. Retrieved from http://fc.pwsd.ca/
INGweb/osn.pdf
Williams, T. T., & Sánchez, B. (2012). Parental involvement (and uninvolvement) at an innercity high school. Urban Education, 47(3), 625–652.
Williamson, R., & Johnston, J. H. (2012). The school leader’s guide to social media. New York,
NY: Routledge.
Wise, E. K., & Shorter, J. D. (2014). Social networking and the exchange of information. Issues
in Information Systems, 15(2), 103–109.
Zisow, M. (2002). Do I have to do my homework? Learning and Leading with Technology,
29(5), 7–9.

112

Appendix A:
TEACHER PRESURVEY
Thank you for participating in this research. Please complete the following survey items before you begin
the instructional intervention.
Section 1 Instructions: Please select the most appropriate response to the following items.
Demographics
1) With which gender do you identify?
( ) Male

( ) Female

2) Select your age.
Drop down list 20–65+
3) Select the ethnicity with which you most closely identify.
( ) African American ( ) Caucasian/White (non-Hispanic)
( ) Hispanic or Latino
( ) Pacific Islander/Native Hawaiian
( ) Other, please specify ( ) Do not wish to specify
4) Select your highest level of education.
( ) Bachelor

( ) Masters

( ) Masters +30

( ) Doctorate Ed.D

5) Select the number of years you have been teaching.
Drop down list 1–35+ years
6) Select the Grade Level(s) you currently teach. Select all that apply.
( ) Pre-K–2

( ) 3rd–6th

( ) 7th–8th

7) How would you rate your level of computer expertise?
( ) Novice

( ) Good

( ) Very Good

( ) Expert

Section 2 Instructions: Please use the provided scales for your responses.
How often do you use the following tools to
communicate with parents?

Never
(1)

Rarely
(2)

Email
Text Message
Teacher Website
Parent Portal
Facebook
Twitter
Other: Describe
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Occasionally
(3)

Frequently
(4)

Extensively
(5)

Section 3 Instructions: Please use the provided scales for your responses.
Indicate your level of agreement with the following
statements regarding your preparedness to use
Facebook and Twitter to communicate with parents.

Strongly
Disagree
(1)

Disagree
(2)

Neutral
(3)

Agree
(4)

Strongly
Agree
(5)

Strongly
Disagree
(1)

Disagree
(2)

Neutral
(3)

Agree
(4)

Strongly
Agree
(5)

Strongly
Disagree
(1)

Disagree
(2)

Neutral
(3)

Agree
(4)

Strongly
Agree
(5)

Preparedness
I am prepared to use Twitter in an educational
setting to communicate with parents.
I am prepared to use Facebook in an educational
setting to communicate with parents.
I feel confident with my ability to use Twitter for
educational purposes to communicate with
parents.
I feel confident with my ability to use Facebook
for educational purposes to communicate with
parents.
Indicate your level of agreement with the following
statements regarding your propensity to use Facebook
and Twitter to communicate with parents.

Propensity
I plan to use or increase my use of Twitter as a
tool to communicate with parents.
I plan to use or increase my use of Facebook as a
tool to communicate with parents.
Indicate your level of agreement with the following
statements regarding how you value using Facebook
and Twitter to communicate with parents.

Value
It is important for teachers to use social media
such as Facebook and Twitter to communicate
with parents.
Parents of today’s students would prefer to
communicate with teachers via social media, such
as Facebook and Twitter.
Use of social media such as Facebook and Twitter
is an effective way to communicate with parents.
Providing assignments, projects, class work, and
homework information via Facebook or Twitter to
parents will have a positive impact on students.
Providing assignments, project, class work, and
homework information via Twitter or Facebook to
parents will have a positive impact on parent–
teacher communication.

Thank you!!
Enjoy learning about how to use Social Media for Parent–Teacher Communication!
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APPENDIX B:
TEACHER POSTSURVEY
Thank you for participating in this research. Please complete the following survey items now that you
have completed the instructional intervention.
Section 1 Instructions: Please use the provided scales for your responses.
Indicate your level of agreement with the following
Strongly
statements regarding your preparedness to use Facebook Disagree
and Twitter to communicate with parents.
(1)

Disagree
(2)

Neutral
(3)

Agree
(4)

Strongly
Agree
(5)

Disagree
(2)

Neutral
(3)

Agree
(4)

Strongly
Agree
(5)

Disagree
(2)

Neutral
(3)

Agree
(4)

Strongly
Agree
(5)

Preparedness
I am prepared to use Twitter in an educational
setting to communicate with parents.
I am prepared to use Facebook in an educational
setting to communicate with parents.
I feel confident with my ability to use Twitter for
educational purposes to communicate with parents.
I feel confident with my ability to use Facebook for
educational purposes to communicate with parents.
Indicate your level of agreement with the following Strongly
statements regarding your propensity to use
Disagree
Facebook and Twitter to communicate with parents.
(1)
Propensity
I plan to use or increase my use of Twitter as a tool
to communicate with parents.
I plan to use or increase my use of Facebook as a
tool to communicate with parents.
Indicate your level of agreement with the following
Strongly
statements regarding how you value using Facebook and Disagree
Twitter to communicate with parents.
(1)

Value
It is important for teachers to use social media such
as Facebook and Twitter to communicate with
parents.
Parents of today’s students would prefer to
communicate with teachers via social media, such
as Facebook and Twitter.
Use of social media such as Facebook and Twitter
is an effective way to communicate with parents.
Providing assignments, projects, class work, and
homework information via Facebook or Twitter to
parents will have a positive impact on students.
Providing assignments, project, class work, and
homework information via Twitter or Facebook to
parents will have a positive impact on parent–
teacher communication.
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Section 2 Instructions: Please share your thoughts to the statements below regarding why you would and
wouldn’t use Facebook and Twitter to communicate with parents.
In the space provided please describe:
 Why you would use Facebook to communicate
with parents.
 Why you would use Twitter to communicate
with parents.
In the space provided please describe:
 Why you wouldn’t use Facebook to
communicate with parents.
 Why you wouldn’t use Twitter to Communicate
with parents.

___________________________________________
___________________________________________
___________________________________________

___________________________________________
___________________________________________
___________________________________________

Additional Comments?
In the space below please add any additional comments you may have regarding use of technology and
social media to communicate with parents.
Thank you, again!
We hope the unit provided useful information for using
Facebook and Twitter to communicate with parents.
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APPENDIX C:
INSTITUTIONAL REVIEW BOARD APPROVAL
From: Beverly Jacobik (bjacobik) on behalf of Institutional Review Board
Sent: Tuesday, June 7, 2016 10:12 AM
To: Heidi L Gruber (hlgruber); Deborah Lowther (dlowther)
Subject: IRB Approval 4267

Hello,
The University of Memphis Institutional Review Board, FWA00006815, has reviewed and
approved your submission in accordance with all applicable statuses and regulations as well as
ethical principles.
PI NAME: Heidi Gruber
CO-PI:
PROJECT TITLE: Examining pre-K–8 Teacher Practices and perceptions Regarding the Use
of Technology and Social Media for Parent–Teacher Communication
FACULTY ADVISOR NAME (if applicable):
IRB ID: #4267
APPROVAL DATE: 6/6/2016
EXPIRATION DATE:
LEVEL OF REVIEW: Exempt
Please Note: Modifications do not extend the expiration of the original approval

Approval of this project is given with the following obligations:
1. If this IRB approval has an expiration date, an approved renewal must be in effect to continue
the project prior to that date. If approval is not obtained, the human consent form(s) and
recruiting material(s) are no longer valid and any research activities involving human subjects
must stop.
2. When the project is finished or terminated, a completion form must be completed and sent to
the board.
3. No change may be made in the approved protocol without prior board approval, whether the
approved protocol was reviewed at the Exempt, Exedited or Full Board level.
4. Exempt approval are considered to have no expiration date and no further review is necessary
unless the protocol needs modification.
Approval of this project is given with the following special obligations:
Thank you,
James P. Whelan, Ph.D.
Institutional Review Board Chair
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APPENDIX D:
TEACHER EMAIL INVITATION
To: [Teachers in pre-K–8th]
From:
Subject: Social Media as a Parent–Teacher Communication Tool Survey
Message:

Dear Teachers,
You are invited to participate in a survey that focuses on pre-K–8 Teacher Practices and
Perceptions Regarding the Using Social Media to Increase Parental Communication. The survey
should take approximately 30 minutes to complete. This study is anonymous. Your responses
will remain confidential. The survey and instructional intervention will be conducted on your
own time and you must have access to a computer with Internet. You will be provided with the
web link for the online instructional intervention that will include an online presurvey and
postsurvey, and explicit directions. Results from the survey will be used to enhance Parent–
Teacher Communication strategies. Click Here to Go to the Survey (You will be taken to the
consent page first. After completing the consent form, click “Start Survey” to begin recording
your responses).
Thank you,
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APPENDIX E:
OPEN-ENDED RESPONSES: “WHY YOU WOULD USE FACEBOOK TO COMMUNICATE WITH PARENTS.”
Response to item:
In the space provided, please
describe why you would use
Facebook to communicate with
parents.
Quick and two way communication

Category
1
Efficient
Efficient

Category
2
Cost effective

Efficient

Cost effective

3

It is a popular easy to use and a lot
of parents are already on it. Free
Its easy and automatic

4

Mass audience

Efficient

5

School events

6

Using Facebook is a widely used
practice. It is something parents
normally check, so the likelihood
they would see a message would be
good.
Popular and easy to use. Free can
post and immediately
To keep parents up to date

#
1
2

7
8
9

10

Because it is quick and easy for
parents send out information to
teachers and students.
Tell upcoming field trips, school
closings for conferences or snow
day, post student work, give
reminders of homework due dates
and assessments, give directions for

Category
3
Communication
Communication

Category
4
Info/ updates

Category
5
Ease of use

Category
6
Popular

Category
7
Academic
support

Popular

Efficient

Information/
updates
Ease of use

Efficient

Cost effective

Popular

Popular
Information/
updates

Efficient

Efficient

Communication
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Information/
updates

Popular

Academic
support

Category
8
Miscellaneous

#

11
12

13
14
15

16
17

18

Response to item:
In the space provided, please
describe why you would use
Facebook to communicate with
parents.
an assignment for parents, parents
who are uncomfortable asking
questions in person or calling can
use this to send a private message to
ask questions and create a private
group for parents to share
information create a private group
for parents to share information,
academic support and it's a quick
form of communication
So they can get updates and
information quickly
You can make it group/class
specific. It can be quick and fast
feedback and interaction with
parents.
It allows me to post information
quickly and efficiently
The ability to communicate to many
people quickly
It's fast, cost effective and provides
an opportunity for 2-way
communication
Fast and easy

Category
1
Efficient

Category
2
Cost effective

Category
3
Communication

Efficient
Efficient

Communication

Efficient

Category
6
Popular

Category
7
Academic
support

Information/
updates
Information/
updates

Communication
Cost effective

Communication

Ease of use

Efficient

It would be a quick easy way to
Efficient
keep in touch with parents and let
them know what is happening in the
classroom
I would use Facebook to show
parents how to complete
assignments (if we started

Category
5
Ease of use

Information/
updates

Efficient
Efficient

Category
4
Info/ updates

Ease of use
Communication

Information/
updates

Information/
updates
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Academic
support

Category
8
Miscellaneous

#

19

20

21

22

23

24

Response to item:
In the space provided, please
describe why you would use
Category
Facebook to communicate with
1
parents.
Efficient
something new in math, i could post
a video, picture, or example of how
to complete an assignment using
current strategies). Also, upcoming
events and assignments and pictures
showing what we are doing.
I would use Facebook to
communicate with parents to send
out important messages such as
swim reminders, homework alerts
or other information. Facebook
would be very useful for parents
who work odd hours so that they
may always be informed.
Fast way to communicate with
Efficient
parents about up and coming events,
etc.
Constantly on Facebook away, may
as well use it as a communication
tool.
Many people already know how to
use Facebook making it easily
accessible. Facebook would be a
way to quickly communicate with
families from home and to keep
families up to date with what is
going on in the classroom.
It opens communication using
something many people use on a
regular basis.
It is easy to use, and many parents
already have accounts. I am already

Category
2
Cost effective

Category
3
Communication

Category
4
Info/ updates

Category
5
Ease of use

Communication

Information/
updates

Ease of use

Communication

Information/
updates

Communication

Ease of use

Category
6
Popular

Popular

Ease of use

Communication

Popular

Ease of use
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Popular

Category
7
Academic
support

Category
8
Miscellaneous

#

25
26

27
28
29
30
31
32

33
34
35
36

Response to item:
In the space provided, please
describe why you would use
Facebook to communicate with
parents.
familiar with how to use it.
To reach parents and students
effectively and simultaneously
I would use Facebook to
communicate with parents because
of the ease of use
Two way immediate contact

Category
1
Efficient

Category
2
Cost effective

Category
3
Communication

Category
4
Info/ updates

Efficient

They can access it whenever they
like
Easy access anywhere
Increase learning of parent teacher
programs will help kids
Constant communication
It is easy to use. It would allow me
to post quick messages and updates
to what is going on in the
classroom. I can also post pictures,
videos and homework info
It is a convenient way for may
parents to communicate
Easy access, it’s popular.
Many parents are already on it.
Efficient
Quick two way communication
I would use Facebook because most
parents have an account already and
hopefully this would be an
additional avenue to increase
communicate with their child's
teacher.

Category
5
Ease of use

Category
6
Popular

Category
7
Academic
support

Category
8
Miscellaneous

Ease of use
Communication

Ease of use

Communication

Ease of use
Ease of use
Ease of use
Miscellaneous

Communication
Communication

Information/
updates

Communication

122

Academic
support

Ease of use

Communication
Communication

Ease of use

Information/
updates

Ease of use

Popular

Ease of use

Popular

Ease of use

Popular

#
37

38

Response to item:
In the space provided, please
describe why you would use
Category
Facebook to communicate with
1
parents.
Efficient
To increase parent awareness of the
subject matter and to increase
student achievement working with
parents to review work on
homework outside the class
My parents are already on it. Quick Efficient
two way communication
Total responses by category
18

Category
2
Cost effective

Category
3
Communication

Category
4
Info/ updates

Communication
3

18
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12

Category
5
Ease of use
Ease of use

Category
6
Popular

Ease of use

Popular

19

11

Category
7
Academic
support

Category
8
Miscellaneous

3

1

APPENDIX F:
OPEN-ENDED RESPONSES: “WHY YOU WOULD USE TWITTER TO COMMUNICATE WITH PARENTS”

4

Response to item:
In the space provided, please describe why you
would use twitter to communicate with parents.
It has hashtag for more information on topics or for
reminders
To send quick updates or links to parents. It would
be another tool to provide quick fast information.
You can stay current with what’s going on and get
immediate response
Mass audience

5

Events or celebrations

6

7

It is an easy communication mechanism. It is
something a lot of people use, like Facebook, so it
would be likely parents would see the message.
Provide info, resources or for emergency/snow day

8

To keep parents up to date

#
1
2
3

To communicate regarding safety issues or info
pertaining to their child.
10 A lot of parents already have accounts, it's a very
quick, there's repetition of important information
through re-tweets, share assignment due dates and
assessment dates, i can create a group of followers
so they receive important information
11 I don't have a twitter account
12 It can be grade/class specific. Immediate feedback
and keep parents informed.

Category
1
Efficient

Category
2
Communication

Efficient
Efficient

Category
Category
3
4
Info/updates Ease of use
Information/
updates
Information/
updates
Information/
updates

Category
5
Academic
support

Category
6
Popular

Category
7
Miscellaneous

Efficient
Information/
updates
Efficient

9

Ease of use

Communication
Efficient

Information/
updates
Information/
updates
Information/
updates

Communication

Ease of use

Miscellaneous
Information/
updates
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Academic
support

Response to item:
Category
In the space provided, please describe why you
1
# would use twitter to communicate with parents.
Efficient
13 Post news updates to notify for emergency. Links to
what happening in the classroom
14 The ability to communicate to many people quickly Efficient

Category
2
Communication

Category
Category
3
4
Info/updates Ease of use
Information/
updates

17 Quick easy way for parents to be informed if they
Efficient
have an account
18 I would use twitter to tell parents about upcoming
events and assignments in the classroom.
19 I would use twitter for short reminders such as snow
day, or swim today.
20 A personal way to communicate students' work,
behavior, missing assignments.
21 Fast, quick way to communicate.
Efficient
22 Twitter is another quick way to communicate with
parents from home and many people already
understand how to use this technology. Twitter
would be a quick way to keep parents up to date
with everything going on and you could tweet
throughout the day and send direct messages as
needed.
23 Many people use twitter, so since they may already
be on it, it is very likely they will see meaningful
educational information I post.
24 It makes it easy to get information to a lot of people Efficient
at once, and it is easy to update quickly.
25 I am not familiar with twitter and don't see the merit

Category
6
Popular

Category
7
Miscellaneous

Communication

15 Convenient
16 Mass communication

Category
5
Academic
support

Ease of use
Communication

Communication

Information/ Ease of use
updates
Information/
updates
Information/
updates
Information/
updates

Academic
support

Academic
support

Communication
Communication

Information/
updates

Popular

Information/ Ease of use
updates

Popular

Information/ Ease of use
updates
Miscellaneous
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Response to item:
In the space provided, please describe why you
# would use twitter to communicate with parents.
26 I would use twitter to communicate with parents to
send out quick messages to a large group of people
that they could access on their own time
27 Immediate contact with parent

Category
1
Efficient
Efficient

28 The message can be sent once and not require
repeated phone calls
29 Quick reminders

Efficient

Category
2
Communication

Category
5
Academic
support

Category
6
Popular

Category
7
Miscellaneous

Efficient
Information/
updates
Information/
updates
Information/
updates

30 To provide best services for students
31 Quick communication

Efficient

32 Its can provide quick updates and links to school
info
33 An effective and efficient way to keep parents
informed.
34 Useful tool for distributing information quickly.

Efficient

Communication
Information/
updates
Information/
updates
Information/
updates
Information/
updates

Efficient
Efficient

35 Post updates/reminders
36 I am not comfortable using twitter so I would not
use this means to communicate with parents.
37 To get instant feedback on questions on how to
solve or answer questions
38 Post updates/reminders
Total responses by category

Category
Category
3
4
Info/updates Ease of use
Information/
updates

Miscellaneous

16

8
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Information/
updates
Information/
updates
26

6

3

2

3

APPENDIX G:
OPEN-ENDED RESPONSES: “WHY YOU WOULD NOT USE FACEBOOK TO COMMUNICATE WITH PARENTS.”

#
1

Reponses
Category
In the space provided please describe why you
1
wouldn’t use Facebook to communicate with parents. Privacy
Afraid if it can be seen or shared with others
Privacy

2

Privacy concerns. Inappropriate content

3

Facebook can be unprofessional

4

Concerns about parent inappropriateness

5

Personal student info

Privacy

6

Privacy

7

They could have access to personal information of
yours.
Inappropriate post. Have to monitor daily.

8

Time and possible misuse

9

I would only use it as an educational account and not
for personal use.
10 Many, but not all parents have it, giving them a
disadvantage
11 I do not have a fb account

Privacy

Category
3
Time

Category
4
Lack of
understanding

Category
5
Unprofessional

Category
6
Access

Category
7
Miscellaneous

Safety
Unprofessional
Safety

Safety

Time

Safety

Time

Privacy
Lack of
understanding

Access
Miscellaneous

12 Fear of being hacked
13 Safety concerns. Parents posting inappropriate
content
14 Want to give electronic assignments to an assessment
program to grade it online

Category
2
Safety

Safety
Privacy

Safety
Miscellaneous
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Reponses
Category
In the space provided please describe why you
1
# wouldn’t use Facebook to communicate with parents. Privacy
15 Privacy and security concerns; effects of digital
Privacy
divide several lack access
16 Personal

Privacy

17 Parents might have too much information on you

Privacy

18 I am skeptical about the information parents could
find out about me.
19 I would not use it to post confidential information of
students.
20 I like to keep student/child information more private

Privacy

21 Privacy concerns.

Privacy

22 Not all parents and families have access to
technology.
23 If it is linked to my personal account, they may have
access to my pictures, other posts, etc.

Category
2
Safety
Safety

Category
4
Lack of
understanding
Lack of
understanding

Category
5
Unprofessional

Category
6
Access
Access

Privacy
Privacy

Access
Privacy

24 School districts frown upon it, and many of my
parents do not have accounts or know how to use it.
25 I would still be concerned about protecting kids from
harmful social media

Category
3
Time

Lack of
understanding
Privacy

Unprofessional

Access

Safety

26 I wouldn't use Facebook to communicate with
parents because some may not understand how to use
it
27 If parent did not have access

Lack of
understanding
Access

28 Parents might not be on Facebook.

Access
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Category
7
Miscellaneous

Reponses
Category
In the space provided please describe why you
1
# wouldn’t use Facebook to communicate with parents. Privacy
29 Impersonal or too casual

Category
2
Safety

30 Time saver

Category
3
Time

Category
4
Lack of
understanding

Category
5
Unprofessional
Unprofessional

Category
6
Access

Time

31 Not sure

Miscellaneous

32 I would only use an educational account to
communicate with parents. My concern would safety.

Safety

33 The need to create a new professional account and
keep it separate form my personal account

Safety

34 A few people may prefer traditional methods of
communication.
35 Privacy concerns

Total responses by category

Time

Miscellaneous
Privacy

36 I would not want another thing to deal with as a
teacher.
37 Stay in contact with on what we are doing in the
classroom and upcoming lesson. Use Facebook to
address behavior issues.
38 Privacy

Category
7
Miscellaneous

Time
Miscellaneous

Privacy
17

10

5
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4

3

6

5

APPENDIX H:
OPEN-ENDED RESPONSES: “WHY YOU WOULD NOT USE TWITTER TO COMMUNICATE WITH PARENTS.”

#
1

Reponses
In the space provided please describe why you
wouldn’t use twitter to communicate with parents.
Afraid to publicly display student information

2

I need to learn how to use twitter.

3

Not familiar with it

4

Concerns about parental inappropriateness

5

Personal info

6

They could get personal information about you.

7

Only use it for quick updates.

8

Time and possible misuse

9

I am not familiar with twitter.

Category
1
Privacy
Privacy

Category
2
Safety
Safety

Category
3
Time

Category
4
Lack of
understanding

Category
6
Access

Category
7
Miscellaneous

Lack of
understanding
Lack of
understanding
Safety
Privacy

Safety
Safety
Time
Safety

Time

10 Some older people tend not to use it, in general
Instagram is becoming the next big thing

Lack of
understanding
Lack of
understanding

11 I do not want to use twitter as a communication
device with students

Lack of
understanding

12 Fear of being hacked

Category
5
Unprofessional

Access

Safety

13 More parents have Facebook than twitter.

Access

14 Want to give electronic assignments to an assessment
program to grade it online
15 Lack of parental access

Miscellaneous
Access
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Reponses
In the space provided please describe why you
# wouldn’t use twitter to communicate with parents.
16 No cell phones

Category
1
Privacy

Category
2
Safety

Category
3
Time

17 I do not have a twitter account

Category
4
Lack of
understanding

Category
5
Unprofessional

Lack of
understanding
Lack of
understanding

18 Too challenging for me to learn.
19 I would not use twitter if I had a lengthy message.

Time

20 There is less space to communicate detailed
information.
21 Privacy concerns.

Time

Access

Privacy

22 Not all families have access to technology.
23 They may have the ability to see my other tweets.

Category
6
Access
Access

Access
Privacy

24 Many of my parents don't have accounts and don't
know how to use twitter.
25 Hash tags don't seem very professional

Access
Unprofessional

26 I wouldn't use twitter to communicate with parents
because they may not have twitter

Access

27 If parent did not have access

Access

28 Parents might not be on twitter.

Access

29 Impersonal or too casual

Unprofessional

30 Time saver

Time

31 Not sure

Lack of
understating

32 I would only use a education account. I'm not sure
how many parents have twitter
33 The need to create a new account

Time
Time
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Access

Category
7
Miscellaneous

Reponses
In the space provided please describe why you
# wouldn’t use twitter to communicate with parents.
34 A few people may prefer traditional methods of
communication.
35 Privacy concerns.

Category
1
Privacy

Category
2
Safety

Category
3
Time

Category
4
Lack of
understanding

Category
5
Unprofessional

Category
6
Access

Category
7
Miscellaneous
Miscellaneous

Privacy

36 I would not want another thing to deal with as a
teacher.
37 Contact with parents about different issues in the
classroom and message about upcoming programs or
events.

Time
Miscellaneous

38 I don't have an account

Access
Total responses by category

5

6

8
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8

2

12

3

APPENDIX I:
OPEN-ENDED RESPONSES: “PLEASE ADD ANY ADDITIONAL COMMENTS YOU MAY HAVE REGARDING USE OF
TECHNOLOGY AND SOCIAL MEDIA TO COMMUNICATE WITH PARENTS.”

3

Response to item:
In the space below please add
any additional comments you
may have regarding use of
Category
technology and social media
1
to communicate with parents.
Privacy
Student safety for their
Privacy
personal information, parent
sign off consent to post any
pics or video.
Social media can be helpful
providing mass
communication and
information. So often papers I
send home never make it
home and parents numbers
aren't up to date.
N/A

4

N/A

No response

5

N/A

No response

6

I think that social media is a
widely used tool that when
used appropriately and
responsibly can become an
effective communication
device.
This is another resource to
provide information to
parents. This would be

#
1

2

7

Category
2
Safety
Safety

Category
3
Lack of
knowledge

Category
4
Info/updates

Category
5
Category
Category
Academic
6
8
support Communication Access

Info/updates

Communication

Category
Category
7
8
Miscellaneous No response

No response

Communication

Info/updates
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#

8

9

Response to item:
In the space below please add
any additional comments you
may have regarding use of
technology and social media
to communicate with parents.
helpful to post what is going
on the classroom and
upcoming events.
I think the school should have
a page that teachers and staff
can post too
No comments.

Category
1
Privacy

Category
2
Safety

Category
3
Lack of
knowledge

Category
4
Info/updates

Info/updates

Category
5
Category
Category
Academic
6
8
support Communication Access

Category
Category
7
8
Miscellaneous No response

Academic
support
No response

10 N/A
11 I think technology is a great
resource in the classroom but
it needs to be very controlled
12 I strongly agree with social
media to communicate.
13 I think social media is a way
to provide two
communications such as
uploading multimedia and
providing resources for
homework help.
14 N/A
15 I can certainly see the many
benefits for older students
and parents who have more
access and the skills to take
advantage of social media
communication.
16 Love it

No response
Safety

Communication
Communication

No response
Communication Access

Miscellaneous

17 Too many different things to
implement.

Miscellaneous
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Response to item:
In the space below please add
any additional comments you
may have regarding use of
technology and social media
# to communicate with parents.
18 Too challenging to learn.
19 I believe that social media
will be a very excellent mode
of communication with
parents!
20 Using technology and social
media is a much quicker way
to communicate and are
guaranteed parents receives
information. Also, it is quick,
creates organized files, easily
accessible, and keeps the
educators and parents paper
free.
21 Most parents have
smartphones and constantly
check them anyways, so
might as well use medium to
communicate.
22 I really like the idea of using
social media to communicate
with parents in the room. It’s
a quick and easy way to keep
parents included in what’s
going on in the classroom.
23 I am eager to try to use twitter
and Facebook for
communication next year. I
think it is a very easily
accessible mode of

Category
1
Privacy

Category
2
Safety

Category
3
Lack of
knowledge
Lack of
knowledge

Category
4
Info/updates

Category
5
Category
Category
Academic
6
8
support Communication Access

Category
Category
7
8
Miscellaneous No response

Communication

Communication

Communication Access

Info/updates

Communication

Communication Access
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Miscellaneous

#

24

25

26

27

Response to item:
In the space below please add
any additional comments you
may have regarding use of
technology and social media
to communicate with parents.
communication and i think
parent engagement and
involvement will increase.
Technology can be very
useful, if the tools are
available to everyone who
needs to use it. Many of our
parents in our high poverty
district are refugees, and are
not used to using different
technology, nor do they have
access to computers/ smart
phones to be able to check it
on a regular basis.
I would feel more
comfortable using restricted
social media avenues that are
provided for educational
purposes such as schoology
or class dojo. Still
apprehensive about using
Facebook or twitter . . . .
regardless of the supposed
safeguards.
I can't wait to start using
more technology in my
classroom!
Using technology to
communicate with parents,
especially in urban districts
has made contacting them
easier and has become more

Category
1
Privacy

Category
2
Safety

Category
3
Lack of
knowledge

Category
4
Info/updates

Category
5
Category
Category
Academic
6
8
support Communication Access

Category
Category
7
8
Miscellaneous No response

Access

Safety

Miscellaneous

Communication
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#

Response to item:
In the space below please add
any additional comments you
may have regarding use of
technology and social media
to communicate with parents.
of a two way communication

Category
1
Privacy

Category
2
Safety

Category
3
Lack of
knowledge

Category
4
Info/updates

Category
5
Category
Category
Academic
6
8
support Communication Access

28 I plan to try and use both to
communicate with my
students' parents.
29 N/A

Category
Category
7
8
Miscellaneous No response

Communication

No response

30 Give all parents more
classroom technology
training for free.
31 N/A

Academic
support
No response

32 Being able to translate on fb
and twitter is a great tool for
the school I work at.
33 I can't wait to try out some of
these new ideas
34 This is the future of parental
communication in schools
35 N/A

Communication

Miscellaneous
Communication
No response

36 N/A

No response

37 Technology will increase
parental involvement in
student learning.

Miscellaneous

38 Parents and teachers need
more training
Total responses by category

Academic
support
1

3

3

4

137

3

14

4

6

10

